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The Aei;r' Progrgmme of Educational Irmov;ztion “for
Development (APEID), a co-operative programme ‘o‘f"the Member
States in the Asia and Pacific region which is aupgort‘ed by
Unesco, UYNDP and the Member States, is revieved periodically
})y the participating members meeting gt the invitation of
Unesco., o . 7

4

The Sever-lt@ Regional Consultation Meeting, held at
Ban:c,'kok on 1 - 10 June 1981, addressed itself to (i) é’g over-
all evaluation of APEID during thez second cycle of its’
operation (1978-1981), and (ii) developind the project and the
Work Plan for the third progra?‘rrming cycle (1982-1986). The - .
evaluation of APEID wag carried out as a Tripartite Review of'.
the Programme. ‘ | - . l ’

The Report of the Meeting has been published in two
volumes, The pf*eeent volume containg the conclusions of the
M‘eeting on the. evaluative review and reconsiderations von_thq ’
ecolie and désign of the project in the third cycle. The
second volume contains the détaile;g Work Plan of APEID
proposed by the Meeting for the project in the third cycle.

” . ’ ) ’
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: ¢ INTRODUCTION o \

v
Bacl_cgr . '

1. % The Asian Programme of Ec{ucatlonal Innovation for Development (APEID),

ako- -operative programme in which 21 member countries in Asia and the Pacific’

are participating, provides for regular consultations with senior officials and
heads of selected Associated Centres from the participating countries. The
present Regional Consultation Meetmg is severth in the series. ¢

/
2.  The Meeting was held at the Unesco Regional Office for Education in Asia
and the Pacific, Bangkok from 1 to 10 June 1981. Convened in the final year of

APEID's second cycle (1978-1981),“the Meeting was assigned the special tasks of -

reviewing and evaluating the activities undertaken during the second cycle, as
well as preparing a Work Plan for APEID's tlurd cycle (1982-1986). (The agenda
at Annex I).

3.  In consultation with the United Natiqps Development Programme (UNDP),
1t was agreed that the Meeting ‘would also be a Tripartite Review of the UNDP-
assisted component of the Programme .+ : A

4. The Meeting was attended by participints from 17 countries and observers
from international and inter- governmental organizations. Representauves of
regional networks s{ educational innovation for development from some of the
regions of the world also atgended the Meeting. (The list of participants at
Annex I1I). : «.f e j'z

S. . Prior to the Meetmg, extensive prsparatc'fry work based o:u;onsuitatlons
with the Member Governments ghd ir institutions on the future programmes
of APEID was undertaken. The Sixth Regional Consultation Meeting on APEID
@angaldre India, April 1979) started off the preparatory work and, followmé its
recommendation, a Planning and Programming Study, Group was convened at'
Bangkok in April 1980 which made a series of rpeommendations on different
aspects of APEID and its future programming. These recommendations were
considered and endorsed bythe Advisory Committee on Regional Co-operation
in Education in Asia and Oceania at its first session held at Ba.ngkok in April
1980. Between t@en and the present Meeting, there were extensive consultations
with member countries and th€ir Associated Centres on tife evaluation of the
second cycle and programming for the third cycle. Evaluation reports and sug-
gestions for the third cycle were received from 18 member countries and 52
Associated Centres. These responses provided the basic\paterials from which
the evaluative review of the second cycle and programmingpf the third gycle
were drawn.

6. Immediately preceding the Consultation Meeti a Task Forxce of six

persons was convened from 26 to 30 May 1981, to prepare proposals for the

consideration of the Consultation Meeting on the scope, design and programming
h 4
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of APEID's third cycle, including the proposal on the main elements of the Inter-
country Project Document to be submitted to UNDP. The report of the Task Force
served 4ds the basis for the deliberations of the Consultation Meeting as repotted

in Part II of this Report, as well &s for the Work Plan of APEID's third cycle ’
which is a companion volume to this report. (The list of the Task Force members
at Annex IV).’ TN . ' ‘

>

Inauguration = - | ’ ‘. .
7. After the address of welcome by Mr. Raja Roy Singh, Assistant Director-
Generals Unesco Regional Office for Education in Asia and the Pacific, the '

- Meeting was inaugixa ated by H.E. Dr. Sippanondha Ketudat, Minister of Educatlon,

Government of Thailand. He observed that APEID is one of the most impogtant
regional programmes, and has distinguished itself as a fihe model for technical -

. co-operation among developing countries of the regron. He stressed the impor-

tance of an evaluativé and systematic review of the Programme, the result of
whic¢h should be utilized to ensure continuity. He.suggested that APEID's
future programmes should be flexible to enable the member countries to make
adjustments or revisions according to their national needs. The basm prmc1p1e
of APEID, which is to stimylate and encourage educational innovations linked. to
the problems of national development, should, be upheld.

8.  Speaking on behalf of UNDP and the UNDP Regional Representatlve, Dg. Roy
D. Morey, UNDP Deputy Regional Representative, stated that UNDP continued to
view APEID as a concrete example of technical co-operation among degeloping
countries (TCDC) in action, and its catalytic rolé is certainly in consonance with
U.N. development efforts globally. The increasing number of participating
countries is an indication that APEID is well on course. UNDP will continue to -
assist APEID's activities into the third cycle. He stressed the importance of an
objective review of the project's petformance, and of ensuring that the impact of ~
APEID’s activities would be felt at the middle and grassroots levels. (Addresses
at Annex II). .

"

I
»

Officers of the Meeting -

9. The Meeting, unammcusfy elected Mr. Eric de Silva (Sri Lanka) as-Chairman;
Mr. S.H. Kazmi (Pakistan), Professo? Shigeo Tajima (Japan), Datuk Abdul Aziz
bin Ismail (Malaysia), Mr. John E. Smith (New Zealand) and Mr. Mohamed
Waheed Hassan (Maldives) as Vice-Chairmen; Dr. (Mrs.) Minda C. Sutaria -
(Philippines) and Dr. Prem Kumar Kasaju (Nepal) as Rapporteurs. Dr. Abdul
Latif and Dr. M.C. Pant, Unesco staff members, acted a$ Secretaries of the
Meeting .

. . v P- -
First plenary session R )

10.  After the adoption of the Provismal Schedule of Work, the Chairman invited
Mr. Raja Roy Singh, Assistant Director:General, Unesco Regwnal Office for
Eduéatlon in Asm and the Pac1f1c, to address the Meeting. - 4

1. Mr. Raja Roy Singh traced the evolution of APEID from its mcepuon In
june 1971 that is to say, exactly ten years ago, the Ministers of Educat10n of

2
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-~ 0 S Asia, meeting in Singapore, endorsed a r'ecommendation made by a Study Seminar -

.. . held in Chiang Mai, Thailand; regarding a new ‘regional mechanism fir co-
* operation in education, which 'would be a means of pooling efforts, g} sharing

. risks, and of comparing information og the effects of experimentation". He
-+ .» . emphasized that APEID s approach is '§ot a”dbhrch for educational innovation

’ - per se, but for educational innovatiof ‘l'mkeg so{ational development efforts".” )
T "He added that "educational-innovation'Ts a means, a method, even a way of looking
.-, at thingsg but the thin'gs that are looked at and that are looked for are more ° -

. - important". He also described the ‘retationship established between the Member
Statés as based on re,ciprocity; mutual learning and self-reliance. )

&
12, . Co-operdtivesaction, he said,” is to be derivednfram the problem-solving
.experﬁeﬁces in the countries themselves. The role of an international organiza-

~tion is to facilitate interactions, and to bring the unique contribution of objectivity
to_bear on the analysis and inventii?n process. ' ' :

_ : g' 13.  One of the' majorWésks of the Meeting, " he indicated, was to evaluate the
. ) second-cycle operation of APEID in order to provide opportunities for the Pfo-

‘ ' gramrge to respond to the'emerging concerns of the Member. States. Thé other

equally 1mportant task of the Meeting was to logk to the future and determine the

Q ° - Objectives, scope and design of APEID for the third cycle (1982-19§6).
) + ~ . \ ¢ ,
R ’ 14.  Mr. Roy S#h urged that,in planning for APEID's third cycle,consideration
s n be taken to combine, continuity with change - contingity of experiences and prac-
3 ‘o * _ 'tices which have proved their validity; and change so that the new problems that
.l I arise and the hew opportunities that open may be full; responded to.
v * _ 15. He concluded his statement by thé.nking everyone for the support, co-

“ ', Opération and help offered in the conviction that "the edu‘:}ation of our people in.
our’Eespective countries»is a high calling for all of us". (Text"at Annex V),

A d

) !{ork of the Meeting . ' -

v
E]

i 16.  On the recomgmendation of the Steering Committee, the Meeting: appointed .
N R the following as members of the Drafting Committee: Dr. Minda C. Sutaria
4 (Philippines), Dr. Prem Kumar Kasaju (Nepal), Miss Napa Bhongbhibhat (Thailand),
. Dr.-Shib K. Miyra (India), Dr. R. {brahim (Indenesia) and Mr. Gordon Tasker
(Australia). ° ' )

- 17.  The Meeting helN nine plenary sessions in which 1t considered the various
items of the agenda. For developing the Work Plan of APEID for the third cycle,

the ‘Meeting divided itself into five groups. - g “ ‘

18. The participants from "Japan and Australia announced the financial contri-
.~ butions of their countries to APEID fex 1981 in the arhounts ‘of 150, O)0. US dollars
and 50, 000 Australian dollars respéctively.. The participant from India also
" announced his country's contribution of one mi]lion Indiam fupees for APEID's
N third cycle. - . -, )
19.  In the closing sessipn on Wednesday, 10 fune 1981, the Meeting corrsidered
. and adopted its Report including the Work Plan of APEID. S

»
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EVALUATIVE REVIEW OF APEID
(1978-1981)

-

1. APEID is a co-operative endeavour of the Member Stites sharing a com-
fnonali;y of outlook towards progress and change. It is designed, developed and
evaluated:jointly by the Member States, and its activities are implemented, super-
vised and evaluated through institutions associated with it.

*

2.  Accordingly, the present evaluative review was jointly undertaken by the
Member States in this Consultation Meeting as the second-cycle operations by
APEID draw to the closing year. In APEID such evaluative reviews are carried
out in the course of each cycle as well &s at the end of each cycle.

.

Terms of reference

3. In consultation with the UNDP, it was agreed that this evaluative review .
would also serve as a Tnpamte Review, and that the Meeting would be called
upon to:

a) Evaluate the past and on-going project activities and outpiits in the light .
of the project objectives, 7nd the recommendations of the previous
Tripartite Review (1979)—

)

b) Identify factors which may¢have facilitated or impeded the implementa-
tion of the objectives of the project;

c) Identify areas of and define the strategy for collaboration, with related
activities within and out81de the UN system at the national and regional
levels;

d) Make recommendations for future action.’

Preparatory work for the present Review

4., In preparation for the present Review, all countries participating in APEID
were requested to undertake an evaluation exercise both at the Associated Céntres
and National Developme/m Group (NDG) levels. Guidelines wereprovided by
ACEID, in the light of the report of an APEID Study Group Meeting2/ and the
observations of the Advisory Committee on Regional Co-operation3/ in education.
Fifty Associated Centres and 13 National Development Groups -from 17 partici-
pating countries provided detailed evaluative reports.

1/ Report of the Sixth Regional Consyltation Meeting on the Asian Programme of
Educational Innovation for Development, Bangalo.ré Indda, 22-30 April 1979.

2/ Report of a Study Group Meeting on Planning and Programmmg for the Third
Cycle of APEID, Bangkok, 5-8 April 1980. T

3/ Final report of the First Session of the Advisory Committee on Regional
C6-operation in Education in Asia.and Oceania, Bangkok, April 1980.

7
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Review preceedings

5. Introducmg the discussion, Dr. A. Latif, Ch1ef of ACEID unnted the
attentioh of the Meeting to the terms of reference of the Tripartite Review,which
had been prepared in consultation with P, and the documents ceanected with. -

the review., He explained the outco of the previous Trlparnte Review (held -

in 1979), whith had identified, among others, two needs, namely, enhancing the .
capabilities of Associdted Centres of the least develoged countries, and strength- «

- €ning all Associated Centres in applied research and.evaluation. He mentioned
* that UNDP had provided an additional amount of US$629,260 in 1980-81 for meeting

these needs, through attachments and joint innobvative projects. He highlighted
two main characteristics of the Programme, namefy, its aim which is to build
national capab111t1es for educational innovation for development, and its partici-
patory nature in line with the TGDC concept. He descrlbed the various activities
Unde rtaken by the participating countries since 1979 to evaluate their participation
in the second cycle The self-evaluation reports prepared for the Review by 16
countries, he added bore a testimony to their commitment to regional co-
operation and to the seriousness with which they afe promoting ifinovations.

These also provided, he added, an excellent bams for the ta§k before the Meetmg

6‘.‘ The CHairman then called upon Dr. M. C. Paﬁt (ACEID) whb- mtroduced at
some length the main elements of the document, presentmg a synthesis of relevant
data and the evaluation repdrts recelved from the countries.

Speaking on behalf of UNDP, Mr. W R. Prattley, Regronal Representative
of fJNDP observed that the kind-pf consultation which was being held at the meeting
was indicative of the importance attached by the respective governments to APEID
which is an excellent example of the concept of TCDC to which the PrOJect has
given very tangible form. He emphasized the need to keep a very close track of
the relevance and the effectiveness of the project ‘actiyliés and bear-in mind the
responsibility for accountabilityd There should be clear evidence that resources
are being effectlvely used. APEID act1v1ty falls within the priority sphere,as was -
indicated by the countries in a recent inter- governmental etmg in -New Delhi con-
vened by UNDP.* He pointed out that APEID was a pro;ec&uch is identified with
multi-faceted aspects of development, and UNDP attached great importance to,
evaluation at the grassroots level, since this formed the ultimate test of the
effectiveness of e Programmeé, (Text of the statement at Annex VI).

S .

Evaluatlon of past and on-going activities o

¥
8. - The Meeting had before it a report on APEID 8 act1v1t1es durmg the period
1978-1980 and a detailed synthesis of the evaluation report of 17 countries which
had undertaken the evaluation exercise in their respective countrIES

4

Evaluation n process

9.  The Meeting was in general agreement w1th thé method of evaluation
followed in APEID, as it was in line with APEID's guiding principles and charxac- *

-teristics. Evaluation in a programme such as APEID should help to 1dent1fy the

points of strengths to be maintained or further enhanced, and of weaknesses to
be corrected. Bwaluatioh is more usgful if the evaluation process is a contmumg

- .
] -
- Ly . A
/. . . 8 . a, o .. ] /
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%

" one, rather than being‘limited to the end of an activity or project. Feedback
derived from the activity or project when s#tfl in operation can serve as a basis
for further improvement. An end-of-cycle evaluation, while useful in deter-
mining whether an activity /project/programme has athieved its objectives, does
not havé much value unlegs the activity/project/programme is continued. Since

' the third pregramming cycle will continue some of the activities of the second
programming cycle, the results of this end-of-the-cycle evaluation are expected ”
- to be of direct relevance in thwntinuing,activities of APEID.

10. A number of participants pointed to the need to systematically evaluate the
output dimension of APEID,not only in terms of immediate products or outcomes,
but their multiplier effects as well. The following principles were stressed in
evaluation as an essential aspect of accountability:

a) Eva}uation must be Ppre-planned and built intp‘ieach activity an
ingtitution rather than ad\ed on at later stages; - 7

i b) Evaluation at the macro-level should have as one of its bases the
evaluation dope at the local level, i.e., by the National Development
Groups and the Associated Centres. : - T

' 11.  In the light of the bove principles and considerations, there was a general
appreciation of the self-évaluation made by the Associated ‘Centres. It was also .
agreed that although there was a wealth of qualitative assessment information in

a the evaluation reports of the Associated Centres ard National Development Groups,

it was necessary to quantify (by rating) certain aspects which lent themselves to
» such quantification. ' -

’
.

‘ . . Project objectives B ) vy .
12.  The Meeting was of the view that the broad ebjectives of the Prograr%fne
were being implemented along the directions reflected in the aims of APEID.
. In regard to APEID's immediate))bjectivesl/ during the second cycle, it abserved
that every activity was addressed to one or more of these themes. Using the
'rating’ system, 'the Meeting judged the various activities as'very effective’in
4 _the development themes relatigg to productive skills, universalization of educa-
tional opportunities and integrated rural development; the activities were copsid-
ered effective to 'a moderate extent' in the theme of better health and nutrition.
- Al1 activities were rated to have contributed to a “very great extent' to ,r_egidl_'lal )
co-operation largely througB TCDC.

l ' Agtivities and participation \ R

13. The programme activities taken in the whole were rated as 'carefully
planned ' and 'fully implemenlt;;;l' Suggestions were, however, made to improve °
implementation in two ways, ely, bett®r selection of participants to an

1/ to enhance the contribution of education to the five development themes,namely,
(i) Education for integrated rural development; (ii) Education for development
of productive skills relevagg to economic development; (1ii) Universalization
of education at the early :&ol levels and functional education.for out-of-school
" youth and adults; (iv) Education for better health and nutrition; and (v) Education
=+ _for national unity and international understanding and co-operation.
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activity; and more sharply focusing of activities and avoiding the temptation of
eXpecting too many outcomes from individual activities. Furthermore, the
“‘evaluation of each activity when it takes place needs to be improved. The Meeting
made a number of suggestions for developing evaluation procedures for individual
activities and for mom(ormg the follow-up actlons

14. The Meeting was gratified to note that APEID drew upon and made use of

the expertise and resource persons available in the Associated Centres and the

* different participating countries and suggested that this practice should be con-

tinued during the third cycle for the very clear gains it has contributed to the

Programme. Another aspec't in which the Programme has made headway is the

establishment of bi-lateral and multi-lateral links among the participating Asso-

ciated Centres and increased flow of informatign among thel’n This trend should

be strongly encouraged . , '
-

Activities in various development themes

15. In the table A.l on the following page an attempt is made to indicate the
number of activities! /undertaken in the four development themes.and their locus
(that is, at regional level or national level).

16. In the following paragraphs are given in summary form the main types of
activities which weke carried out.in the secpnd cycle for different development
themes, and which have been commented on by the countries in their evaluation. * .

1

A. Universalization of Education at early school levels and functional education
for out-of-school youth and aduilts: A majprity of the activities had their
main focus on this development theme. The target groups included children,
youth and adults who have insufficient opportunity to participate in the educational
process and the emphasis was on the d')sadva.ntaged section of population, mobil-
ization of unused and underutilized resources and expertise of local community .
The activities were directed to the definition of objectives and content of first-
level education such as would be functional in terms of the characteristies of the
environment'and the needs ot the learning groups. ’

* i) As.many as 37 regional and 38 connected national activities were |
undertaken during the second cycle which had their main focus on
this development theme. In addition, seven regional and 1l other
national activities also made important contributions to this theme.

+ ii) The countries have rated highly in particular the activities for the
development of guidelines and the.exchanges of experiences in non-formal
e\ducation programmes; new methods of training teachers and other
educational personnel based on locally available learmng resources;
and the development of guidelinés for the preparatlon of training
materials.

i1i) Following the findings of the previous Tripartite Review (1979),action
was taken to provide more training facilities through “attachments”
for the least developed countries and to imitiate two joint nnovative

1/ Action relating to a Rrogramme element which has a degree of completeness

in itself. . 10 .
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Towards the Third Cycle of APEID
' projects to provide educational research support. Indeed, for =
both categories of activities, the demand far surpasses aVailable

resources.

» “u

iv) The joint innovative projects which were initiated\as a result
the 1979 Tripartite Review (two out of the three projects are
related specifically to this development theme) will be completed
by about the middfge of 1982, and will provide information on-the
-valuation of the existing strategies and programmes, and guidelines
for further development of promising approaches. Also, there will
be an in-depth study on integrating curriculim at the first stage of
education and trying out some new ways for enabling the counfries*
to adopt and adapt: more useful approaches to integration.

v) One of the serious problems relates to the relevance of curriculum,
" methods, teaching styles and management approaches in relation

«  to the disadvantaged and deprived ‘grbups and to the ‘education of ,

girls and women, and out-of-school youth. A base for specmc

action for these categories was laid through a study group meetmg

during 1980 which undertook comparative analysis of innovative

methods and prepdred some alternative methods. The second cycle

has therefore,in respect of these.groups,prepared the ground for

APEI.D to play an effective catalytic role on a larger scale. :
‘B.Integrated rural development. The role of education in support of a multi-
dimensional development in rural areas hds been-a major concern during the first
and second cycles of APEID'. Nearly all countries participated and developed
instrudtional materials and in-service training programmes t&Make education in
" rural areas more releva.nt through exchanges and co-operative action. ~

i) Durmg‘the second cycle, 19 regional and 31 national dctivities were
specifically devoted to this concern, and 15 regional and fwe national
activities also made contributions 1n this respect, -

i1) One of the major activities was the assistance provided through the
.mobile team trammg Cgrogrammes, both in designing measures for
.participatory approach to educational innovation for rural devel-
opment and for extending the impact to the grassroots level.

iii) Among the other major activities that the Member States planned
and implemented during the second cycle, the notable ones are:
training of teachers in the content of rural development in formal

- schools; organizing programmes of community services in the

rural areas by the school students; development of self-learning
materials and guidelines. In science education programmes,
curriculum development, and the production of modujar and otli'er .
forms of instructional materials for use at the prlmuiry and sec;ondary
levels in formal school and out-of-schogl settmgs have been related
€xtensively to rural development. ‘
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C. Productive Skills: In relation to the development theme, 11 regional and 3
‘national activities were carried out, with a high level of participation (i6 countries
participated). Unlike the first two development themes (paras A and B above),
work in this development theme was initiated for the first time in the current
second cy'cle. -

~

1) The strategies of non-formal educatfon programmes for rural
development and ‘the training in productive skills in rural schools
have been particularly commended 1n the evaluative comments by
the cbuntries. Severgtraining workshops both for gricultural

.and short case studies on education for rural developmadnt, both formal
and non-formal, were prepared.

D. Health and Nutrition: Activities in this development theme were initiated ~ |
only in the latted\part!of the current programming cycle. This 1s reflected in

the number of activities completed so far - 5 at the regional and 4 at the national
levels. B

17, The four development themes were found to have continuing relevance to

t’concerns of the countries. The gains from APEID were regarded as thigh"
although their spread among the countries and the Associated Ceatres was, not
Burprisingly, uneven. -

-

.

d [

Acuvities by educational aspects ' e e

18.  The activities broadly categorized by the four development themes may
'also be seen 1n terms of their content. APEID hasfidentified for programme ,
purposes, seven aspects of education (named as 'areas of innovation’) in which
co-ordinated sets of activities take place. The table A.2 on the next page
indicates the number of activities c}ass(ied by areas of innovation and the
magnitude of the participation of the countries.

19.  In the area of non-formal and alternative structures in education, a total
of 9 activities at the regional and sub-regional levels were orgamzed in which
105 participants from 15 countries were involved. In édditioﬁ:) 7 national -level
workshops 1n the APEID context were organized by 5 countries.in which 395
nationals participated. ‘ .

20. In their evaluative comments, the participating countries indicated
that'actlvnies under this area reflected well the general interest of the countries
in non-formal education in relation to developmen. .

21. The comments from the countries indicated that they found the participation
in these actlvyieé ﬁelpful in enhancing the capabulities of the national staff for
educational innovation and gaining new isgights for solving some of the problems
of the country 1n the area df non-formal education. One country referred for
example to the fact that, as a result of its participation, it had been Able to
develop interdisciplinary and participdtory, approaches and more positive attitudes
towards innovation. The participation had helped the country 1n creating new
structures and groupg such as information apd documentation centyes, and long-
range planning groups and make new legal provisions.

13
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A.2 Participation in regignal and national-level activities

‘

’ . a . .
Areai of innovation

Regional level-

-

National level

No. of
activities

No. of
participants

.No. of

countries

No. of
agjvities

id

No. of
participants ,

No. of
countries

Non-formal and Alternative
Structures 1n Education

Administration and Manage-

ment of %ducatiOnal Innova-

tion - '
~

Curriculum Development -

Educational Technology

Education of Teachers,
Tegche‘r Educators and
other Educhtional Personnel

Science (including Maths) ¢
and Technology Education

Vocational and Technical
Education

9 -t

105 «

97

15

16

7

295

283

S
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22. In view of other regional programmes available to the Jparticipating Member
States in the area of administration and management of educational ifnovation, the

activities under this area were limited to 7 at regional level and 7 at national level.

" These activities had their special focus on problems related to; (i) planning and

evaluation at the rational and sub-national levels; (i_i) community partieipation and__

"leadership, with inter-agency c¢o-operation in planning, impiementation and

evaluation at the local level; (iii) training of change agents; and (iv) introduction -
of rural development content in non-formaltl and formal education, with emphasis

on linkages‘between formal and’hon-formal programmes, * T

23. It was reported by many countries that the participation in the activities
has resulted in the improvement of the performance of the participating institu-

-tions. One country which hosted an activity 1n this area reported that this had

helped it to develop a deeper, recognition of the-programmes and problems_of the '
APEID Member States and a better understanding of the toles to be played by the
centres of that country in future activities. Some countries rep%ed that p%rticj-
pation 1n the study visits and attachments organized under this area had widened
the views of the individual participating staff.

24. Two activities undertaken in 1980 were noted as being specially relevant to the

"-design and execution of innovations. One covered training for educational planners

in enhancing the contribution of education to rural development and the orientation ‘
of rural development planners to the educational process. The other activity was
concerned with strategies and methods for training of 'key educational personnel in

" admimstrative and supervisory positions in the managermpent of innovation, with

particular reference to projects related to APEID's development themes for the
second cycle.

25. Ip the area-of curriculum development, a total of 15 regional activities were
organized irf which 186 specialists from 14 countries participated. In addition,
three national-level training workshops were organized as a follow-up of the par-
ticipation in regional activities in which 110 nationals participated. Twenty
attachments were provided in this area relating to the skills required for
immediate use in on-going programmes of innovations.

.

26. One country which joined APEID at the beginning of the second cycle pbserved
that "awareness of innovatjons has been heightened and there.are profession

gains at least at country's end and participation in the curriculum activitiéyZas
helped in solving imfhediate problems like curriculum design or curriculum
implementation’ "

27.' The countries.which received mobilq training teagns indicated that they were 4
able to train a cadre of persons for undertaking curriculum renewal immediately
after the study visit phase of the activity. Some of the other gains were reported:
"The meeting on development of curriculum materials has enabled the participants

to work as resource persons for the iggz-‘rute for the improvement of the quality

the teacher education programmes. "
i

* >

28. Another country commented that 'experiences in the seminar on
national s;rategies for curriculum,development has assisted the country to evolve
and disseminate ideas towards developing various approaches of curriculum

(” : 15 ¢ \ ' -
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development . " Some countries reported that APEID actiyities have helped in
solving immedidte problems such as curnculum design and curriculum imple-
' mentation .

- .

29, In the area of educational technology, 10 regronal level and 25 national-
» level activities were organized in which 939 participants from 18 countries took
part.

‘

30. The activities focused on the design and development of low- cost instruct-
ional materials and teaching aids have been found to be of great value in solvmg
some of the 1mmedld(e problems in a number of countries. Qne country

stated that "APEID has contributed in catalysing national'efforts and ihitiatives

in"the area of educational technology. Participation in APEID activities has_

. enabled the participants to gain new insights and expertise in the preparation of
low-cost instructional materials, and, thede insights were shared with other
nationals through a number of semmars, workshops, small group sessions,
conferences and Yeports. " ,

-5

-

.

» 3l.  Inthe area of training of teachers, teacher educators arid-ether educational

pérspnnel, 10 regional-level activitie’s mvolvmg participation of 151 specialists
' from 18 countries and 6 national-level activities in six countries involving 302
participants were organized. . A

5 el

* 32. - The member countties, on the whole, expressed satisfaction with =~ ¥

- the outcomes of these activities. Most of the countries reported that they found
. the seminars and meetings relevant to the urgent needs of the countries. APEID
semijnars and workshops at regional and sub-regional levels have provided
. useful opportunities for the exchange of ideas and experiences among the
participants from vanous countries, and in initiating innovations or reorlentmg
. on-going prOJects. N — "

33, A country reported ti:t‘the part1c1pat10n has eflabled the staff, on their
return to the country, o s¥me leadership role in carrying out follow-up
., activities". Another country has.commented that 'the study group meeting on
. .. instructional materials has Yiven exposure to the staff members who, on return,
* could devélqp a detailed plan for developing curriculum materials which is
o currently in the process of i-m’plementation " :

“

34. In the area of science and technology-education; 13 regional/sub-regional

activities and 23 national- ‘level aetivities, e1ther as preparation for the partici-
:/.,' pation in a reglonal activity or as a follow- up of a regional activity, were

orgattized'in which a total of 749 specialists from 16 countries participated.

33. All countries hay,
experiences and in und
LI various céun

' 36. One count
/ : efficienty of the

undtheir participation useful in texms of exchange of
apding what innovative thrusts are taking place in

-

eported - that its parumpation has helped in increasing the
ff engaged in curriculum development work. e part1c1pa-

.~ tionhad a_ positive impact in mfluencmg the® process of curriculu development
. *  and pr‘eparatlon of fnstructional materials. A number of follow-up training .
actyvities were organj.zed by the country, using the m81ghts and the experrences
o gamed.throu,gh participation in regional act1v1t1ee .
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37. In another country, the centre respomsible for science education found
"its participation in APEID of much help in solving problems of curriculum -
design and redirection of natignal efforts in the broad sense by focusing on
needed links between education and socio-economic development. " Activities
related to specific science disciplines were seen as of maximum value by the
country,

38. Yet another countgyyreported that "the follow-up national workshops have
contributed to a high overall attainment "of the objectives of APEID. These work-
shops helped in launching innovations in designing useful science apparatus and
instructional materials. The intervention of the APEID activities had acted not
only as a catalyst, but also as a regulating mechanism he]ping consolidate the
design as well as dccelerating the implementation of varidus innovations. ®

’

39. Another country observed that the preparation for participation in a

sub- reg)ional workshop provided thercountry an opportugity to review and analyse >
the new curriculum it has recently introduced." "Of particular value were the

field trips which enabled an on-the-spot study offsciente teacher training pro-
grammes which are attempting to link science education to real-life situations,

and these experiences have been profitably used for improving science teaching. "

40. A country whose participation in science activities has been extensive
reported that 'it was able to develop technical skills and gain innovative ideas in

designing and developing science équipment, and development and implementation ™

of science and technology curriculum materials. "

41. Vocational and tethnical education was added as a new area of innovation
during APEID's second cycle. - Initial activities were therefore fgcu‘on

~ developing an information base by preparing an inventory of innovative projects
‘under way in the countries. In addition, six regional 4ctivities in which 84
specialists from 13 comtries participated were oxganized to enable parti®pants
to exchange experiences, make on-the-spot studies of selected innovative pro-
grammes, and develop.guidelines and strategies for development of curriculum
and instructional materials. Eleven countries have so far associated their insti-
*tutions dealing with vocational and technical education.

42. Generally, all the participating countries have found the activities organized
under this area relevant to their own programmes, and the participation has
helped in strengthening staff awareness.

Impact at the grassroots level

43. It was suggested at the Meeting that one test of the effectiveness of the
Programffe is its impact at the grassroots level. The* following are'il_lustrgtive
examples of the impact of APEID activities at the grassroots level picked out
' from the reports of the National Development Groups and Associated Centres on °
evaluation of their participation in the second-cycle activit'\es and the experiences
- shared by the participants during this Meetifig '

, 44. Most'of the Associatet™Centres were invplved in the design and' implemen-
tation of educational innovations in schools or through non-formal education
programmes. Several participants pointed g4t how the inter-country activities

23
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enabled them to.utilize the experiences of other countries, and how the insights
developed through exchanges had helped in 1m;ﬁ'ovmg the design and implementa-
tion of theix own innovative programme.

45. In all regional activities, the last phase is devoted to the planning by each
country 's participants of specific actions to be taken-in the context of national
programmes on their return. An example is the sub-regional workshops on low-
cost instructional materials. These worKshops were preceded by national work-
shops S0 that the experiences of a country as a whele rather than those of the
participant ~only could be utilized in the regipnal meetings.

46. In one country, the impact of APEID regional activities has been optimiged
by careful selection of participants. The Associated Centres have considered

not only training and background of candidates, but also their capacity to provide
leadership in the spin-off activities in d0rder to achieve optimum multiplier effect.

47. A typical example is provided by a country in whjch a team 8t two partici-
pants in the regional activity on return activated a series of workshops in the
rggions, school divisions, and institutions for selected teacherfs and school
officials who in turn taught their colleagues how to develop low-cost instructional

aterials. Some of their products are now on display in several decentralized
learnmg resource centres in the country. The effects of the regional activity
are now visible at the grassroots level, i.e., in many of the classrooms where
more meaningful teaching is being effected with the of these materials.

48.° As one form of regional follow-up for d utilization of /mter country
experiences in national programmes and project¥ ACEID started an inventory of
instructional sheets for the production of low-cost educational materials. The
first inventory consisting of 85 items has been published, and the sécord one is
under compilation. , Also, case studies have ‘been made of the experiences of
several countries in this area. Based on the case studies and the outcomes of
national and sub-regional workshops and other materials supplied by the Member
States, a source book on the subject is being compiled by one of the Associated
Centres. B

49. Educationists and development w8rkers in noh-formal education in one -
country have strengthened their networks and developed linkages with relevant
institutions as a result of participation in a sub-regional activity which had it
antecedents in APEID's High-Level Personnel Project Study on Alternative
Structures in Education in 1980. As a consequence, the public and private sectors
have been actively collaborating in the implementation of non-formal education
projects. Encouraged by the co-operation of the private sector, the Associated
Centre it charge of non-formal education chose one individual from the private
sector to participate in an inter -country study visit in 1980. Since her return to
the country, she has been providing leadership in the community in the develop-
ment of productlve skills, which the/NDG has rated highly.

50. One of the host centres of the Sub-regional Workshop on Low-cost Educa-
tional Materials n that a series of local-level workshops had been organized
following the S&{‘::ional Workshop, which contributed to"the organization of
training programmes for teachers and the preparation of handbooks.  The Asso-
ciated Centre responsible for this activity: commented:

v18
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"We fully realize that the producttcm of low-cost educational materials

is such an important area in the education sector in (country) that in

view of its great potential in improvmg the quallt'y' of instruction, it

will prov1de a positive input to ‘the philosophy and methods of education

in the country " . o .

[

The _samé\\ssociated Centre went on further to say:

........ . .the pioneering role played by APEID in popularizfik the
concept as well as the need of educational innovatigns as gral
part of national development-actlvmes and intlisseminatingavailable
information in this respect has helped to mﬁ the member countries

+ become increasingly aware of the .lmporta.nce of research as the
bedrock of all educational innovations.

51. Anotﬁer example of impact is the E:urzfculum devs.lopment workshop on
health and nutrition held, in 1980. Ina part1c1patmg country, the participant

. orgamzed a follow-up workshop shortly on her return, and the products of this

work’shop and the regional workshop contributed to the rev1s10n of the curriculum
component relating to health and nutrition,

Regional activities to meet specifi¢ needs of individual countries

52, 'Attachments’ , udder which. the staff of a centre are given training expe-
riences in skills which are 1mmed1,ately needed for implementing a reform or
innovation in another Associated Centre,have proved useful to the Member States.
Anotherfcuwty rated highly is mobile team training. Under this arrangement

a country sends a team of nationals tq third countries to acquire relevant expe-
riences and-on return develops. a programme on an experimental or nationwide
basis. The outcome is always an actlon, mamly financed from national resources,
which has direct impact at the grassraots level. Examples are:

53. 1In a country 200 community schools are to be opened as a part of non-formal
education of the communities in voc'ational skills. It sent a team of three staff
members - a curriculum developer cum-specialist, head of a secondary school
and a staff ' member of a polytechmc - to study relevant experiences in four other
countries. On return, the ggam orgamzed a workshop at which 27 principals of
schools and staff of teacher trammg colleges jointly prepared programmes of
curriculum development, implementation and evaluation of the community schools.
Thus, .the impact at the grassroots’ "level was 'almost immediate because the
activity was linked to a project which was readied for launching.

54. " In‘another country, a team:9f five educators including a curriculum developer
and an educational technologist ?Z a-teacher trainer visited projects in three
other countries relevant to the fountry's decision to decentralize curriculum
development operations. ucational area was ﬁ'tked out to launch a pilot
project with the help of the five-educator team. Under their guidance, teachers
and principals of 10 project schoorls surveyed the local needs, held discussions
‘Nith local development agenc1es and finally prepared curriculum materials on
health and nutrition, skills development and rural transformation for their own
use. As many as 2,000 copies of each learning unit were printed. After experi-
mentation in these schools for three years, the programme was Extended by the
Government to 60 other schools. - 19 )
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: 55. In yet another cofintry, a national team wh1ch had been provided opportum\
‘. ties for studymg projects in five other countries as an D Mobile Trainjng
Team on return”;ramed curriculum developers of 15 st of the country in a
‘ follow-up national workshop, which was judged by the cerned Associated -

Centre as an outstanding example of co- operatwe endeavour. As’a final outcome,
within a period of three years, it wasreported that "the impact of the in-country
workshop is perceptible today in the form of boards and committees on school
curriculum which have been constituted in different states since the completion
of the workshop, " .-

v
-

Activities to promote intra-country exchanges

" 56. At the countyy level, activities such as the translation of selected APEID
publications into é:}tional languages, exchange of resource persons between inno-
vative centres, dissemination of information on innovations ang inter-institutional
visits, have been supported under APEID. These activities have promoted con-
tacts between 1nstitutions at field level and made available APEID's publications
to teacher trainers and teachers. \ . .

57. In one country, the reports on visits to innovative educational institutions
have been published, and the actfvity has been regarded ag of key importance.
In another, a quarterly journal on innovations -Aocal, regional and global - has
been started and contmugs in publication. '

58. Another cauntry reported the holding of two conferences to orient the
participants to the innovative ideas that would help improve classroom teaching.
The participants were school teachers, supervisors and specialists. According
to a report from another country, the National Development Group organized
discussions of the experiences in the follew-up activities.of a national workshop
which had been undertaken by the country in the various :égions of the country.
As a consequence, a Council of Teacher Educators was to serve as a core body
for the 1nitiation and implementation of projects for teacher education.

‘ Modes of operation

-

59. All the partictpafﬁ'g'—c_amries, 1n their evalyation reports‘ and comments
made during the Meeting, indicated that the nine modes of opggation of APEID are
basically sound and have proved effective. The majority of the participants
observed that personnel exchanges such as inter- country/inter-project study
visits, mobile training teams and attachments have proved effective means for
acquiring skills, and 1n identifying the new growth points. Similarly, exchanges -
of information and publications have been of considerable value.

60. Joint Innovative Projects found extensive support-from the countries for
their potential for deVeloping the much needed knowledge base .

6l. The Meeting made the following suggestions for. improvement in the modes
of operation: .
a) In inter- country/mter project study visits, “mobile teams and
attachments, enough time should be pr0v1ded to the host institutions
in advance of the arrival of interns or visitors to develop a meaning -
. ful programme. The participants undertaking the study visits should

o 20
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. ‘ 4
be fully briefed in advance on the programmes of the Associated

Centres they are to visit.

\’ [

a

b) Technical Working Groups should continue to be used as a mode
for developing technical details of a project, and study groups
for synthesizing experiences to identify problems, issues and
growth points.

c) Seminars/workshops should generally have very specific focus
' . and should not attempt to cover too brdad an area. However,the
need for seminars with broad objectives in certain circumstances
was recognized, provided that the need was clearly identified.

Institutional mechanism . . ' ,

62. The institutional mechanism through which all APEID activities during the
second cycle were designed, 1mp1emented and evaluated comprises:

a) The Nat10na1 Degyelopment Groups for Educational Innovation (NDGs);

b) The Associated Centres of APEID (ACs), :
€) The Region—al Consultation Meetings (RCMs); and

d) "The Asian Centre of Educational Innovation for Development (ACEID).

63. In their evaluation reports, the participating countries indicated-that

the existing institutional mechanigsm is adequate in facilitating attainment of the
‘objectives of the Programme. HdWever, cextain improvements were suggested.

a) Natidgal Development Groups (NDGs)

64. The Meeting felt that high priority should be given to ensuring close rela-
tionship among the NDG, Associated Centres, National Commission and other
concerged institutions, both private and public, in each participating country;
such a relationship is not at present seen in most cases. There is alsg a need to
reinforce and strengthen the efforts of the NDG to promote dissemination of
information, exchange of personnel and experiences amorg the institutions within
the country. Furthermore,there was need to involve the P?DGS more closely in
planning APEID regional activities based upon common problems and issues.

65. Some participants suggested that the NDGs should assume specific respon-
sibility to co-ordinate the activities of the Associated Centres so as to avoid
overlap and wastage. It was also suggested by a few participants that the NDGs
might demarcate the area of participation for each Associated Centre to ensure
continuing participation, sustained interest and encourage the concerned centre to
develop a long-term programme. One participant urged that technical assistance
be made available to 2 NDG on its request.

b) Associated Centres (ACs) ¢ N

66. It was observed that the participation by the Centres in APEID has been’
rather uneven. There are some Centres which have not been able to take an
active part or otherwise contribute to the exchange of information, experiences
and personnel. Another gap arises from the fact that direct exchanges of

'\\ . 21 .
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information on inter-country level between the ACs themselves have not yet |
developed to an appreciable degree. It was suggested that the situation might be
reviewed at the national level in order to 1mprove coordination or if necessary
revise the list of Associated Centres.

67. It was suggested that the organization of gational-level activities within the
APEID context should be done by the Associated Centres which should have free-
dom to plan the programme of activities in collaboratior with the NDGs. The
Associated Centres should have the feeling of being encouraged to be innovative,
and to try out new strategies.

c) Regional Consultation Meetings (RCMs)

68. The RCM 1s seen as a very effective forum for the exchange of 1deas and
experiences among the high-}evel personnel of the member countries and as a
mechanism for planning and momtoring APEID as a co-operative endeavour. As
a planning mechanism, 1t has@y role in establishing the objectives of the
Programme, settjag 1ts priorities, reviewing progress, making evaluation and
setting gmdehne{for further co-operative action. The Meeting strongly recom-
mended that 1t shbuld continue to meet annually ’

69. Regarding the participation 1n the RCM, the present practice was endorsed

for each Member State to send two nominees so as to represent the policy-making
and 1mplementing personnel as well as the pfofessional from the Associated Centres.
A Member State could send one or more observers, if it so desires, at its own cost.
Some Associated, Centres, however; have uﬁed that all .heads of Associated Centres
should be given the opportunity to participate in the RCM, specially those sessions
which deal with long-term planning thereby pirov1d1ng a more representative and
comprehensive exchange of views and experiences which wil contribute to making
the Programme more responsive to the needs of the participating countries.

70.  ACEID should explore with member countries the possibility of hosting the
annual Consultation Meetings by rotation so that the venue would change from year
to year. TFus will give added encouragement to the countries or Centres concerned
and to the other participating coumtries as well. The RCM could also benefit through
prior consultations with the heads of the* Associated Centres 1n regard to the agenda
and related matters.

d) Asian Centre of Educational Innovation for Qevelopment (ACEID)

71.  Durng the second cycle, ACEID has continued to act, as in the first cycle,

as the resource base for, and facilitator, co-ordinator and secretariat of the -
Programme. It has assembled and diffused documentation and 1nformation on
educational innovations, arranged exchange of persons and experiences among

the Member States, and provided technical support to the participating Associated
Centres in organizing activities under the Programme. These functions of ACEID
were endorsed by the Meeting for continuation 1n the next cycle. ‘

72. The reports from the countries emphasized that ACEID staff members should
establish more frequent contacts with the staff and officials of the Associated Centres

- and the NDGs in order to provide advisory services as well as to become more

familiar with the on gomg and furure plans of the Associated Centres and the NDGs.
- 22
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This will also contribute towards the professional development of ACEID staff
members. -Closer and more frequent contacts between ACEID staff members and
the Associated Centres and the NDGs-are p/rtlcularly e€mphasized in reference
to those Associated Centres which have been participating very actively in the
Programme, inchuding the joint innevative projects.

73. Refering to the particularly useful role of ACEID as resource base facili-
tator and co-ordinator and taking note of the remarkable 1.ncrease in the number

of Associated Centres, many participants expressed concern that 1t might now be
very difficult for ACEID to cope with the growing demand of the Associated Centres,
unless the staff strength and capabilities of ACEID were enhanced as a matter of
urgency by filling vacant positions or creating new ones according to additional
needs which have arisen. - .

Outcomes and products

74. The expécfed outcomes for the various APEID activities are indicated in the
relevant Work Plans: The products.of the activities have taken broadly two forms:
one, cadres of trained personnel it various aspects of education, and the other
exchange of experiences and co-operative actions and reflections which have been
embodied in printed materials. These publications cover the synthesis of expe-
riences, suggested guidelines and methodologies for designing educational inno-
vations; exemplar instructional and training materials; case studies; inventories
of 1nnovative projects; and other information materials.

75.  Atotal of 95 publications have been brought out to date (April 1981) by ACEID,
which comprise Reports (64), Handbooks (6), Case Stidies/Inventories (8),
Newsletter (14 1ssues), occasional papers (5).

76. In addition, a number of publications related to information on various
aspects of APEID such as the Directory of Associated Centres; Staff Training
Needs and Facilities; Participation of Countries in APEID Activities; Annotated
Bibliographies of APEID Publications and Booklet and Pamphlet on APEID hav#
also been published.

77. " Apart from ACEID, the part1c1paf1ng countries and Associated Centres have
" also produced a vaxiety of publications such as reports of ‘national seminars/
workshops, studies and technical papers for use in regional activities, exemplar
instructional materials, inventories of educational 1nnovations and other informa-
tion materials about the Programme,

78. The participating countries Have found these publications of considerable
help 1n their national activities, both 1n.the training of théir personnel as well as
developing their instructional and training materials.

79. Apart from the distribution of the publications within the network and other
interested 1institutions in the region, many libraries of universities and colleges
of education 1n other parts of the world send 1n requests for APEID publications.

-~

80. Several participants in the Meeting suggested that APEID should assist the
participating countries much more in translating these materials 1nto national
languages for wider dissemination. The problem of lack of funds to produce the
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documents at the national levél was allso/mentloned. One participant’suggested

a study of how the participating countries are utilizing the inventories of inndva-
tive projects that have been published and disseminated so that this aetivity could
be further expanded and 1mproved

v

8. Exchange of mformatlon through various publications was found to be one
of the most useful feature of the Programme by the Meeting. The need for con-
tinuing support for translating APEID materials into national languages and for
their wider dissemination to spread the impact to the grassroots level was
emphasized .

r3

Collaboration with other agencies . -
X

82. It was stressed, both in the co‘ntry reports and in the discussions at the
Tripartite Review, that the activities of APEID and national programmes were
mutually supportive and complementary .

83. An example was cited earlier as to how, upon return to the cquntry, the
participants of a regional workshop 1nitiated two national and 13 sub-national
training workshops for the development of low-cost instructional materials - the
sub-regional workshops being assisted by UNICEF under its support for national
activities. These examples of interacting and mutually supporting activities can be

‘multiplied manifold, and are on the increase. Then there are instances, and

increasing number of them, 1n which, both at the regional and the national levels,
the representatives of other agencjes like WHO, ILO, FAO and the staff of research
and development 1nstitutions operating outside the education system had actively
participated. This, 1t was stressed, was possible because APEID activities are
focused on enhancing education's contributions to development themes, so that the
collaboration between Unesco and the Specialized Agenc1es concerned with develop-
ment, and between education and the development sectors at the natienal level, is
promoted by commonality of interest. Similarly, ﬁart1c1pants from the Associated
Centres at the Meeting described how their-projects receiving support from UNDP
under country programmes and .the participation in the APEIDr activities served to
complement amd supplement each other. Several participants at the Meeting also
cited examples of linking the APEID activities with on-going national innovative
projects and utilizing the APEID 1nputs 1n solving some of the critical problem'é
which have otherwse impeded the implementation of national innovation projects.

v

Conclusions,

84. At the conclusion of the evaluation session, Mr. Prattley, Regional Represen-
tative of UNDP, expressed appreciation of UNDP for the frank and constructive
manner in which the pan&upants had addressed various questions in relation to the
evaluation of the effectiveness and impact of APEID activities at the reglonal/and
country levels. ‘ .

85. He said that UNDP was particularly interested in and attached great impor-
tance to the efforts to undertake evaluation at the grassroots level’, since this
forms the ultimate test of the effectiveness of the programme undertaken by APEID
and the&instxtutlonal mechanisms which had been established to that end. Recog-

e difficulty of conducting 'grassroots level " evaluation, Mr. Prattley
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expressed the view that this might be examjined in the context of the techniques of
communication between front-line personnel concerned with the dissemination of
APEID findings. He spoke of the successful experience of the UNDP regional
project concerned w1th DTCP (Development Training and.Communication Planning),

-particularly in regard to its activities in relation to rural and agricultural innova-
tion at the field level. Similar and marked success had attended such efforts in
relation to the population activities of UNFPA which draw on the professional
resources of the DTCP. Mr. Prattley suggested that in formulating the project
and programme for the next cycle of UNDP assistance, APEID may wish to give
consideration to the relevance of incorporating a communication support element
in future activities and, in doing 80, consultation with the DTCP project would no
doubt be useful . .

86. The Meeting endorsed that the objective of APEID was the building of national
capacities for innovations in education for development, and recommended that
this approach should continue in th€ thid§ cycle also. It was noted that the reports
received from the countries gave a wide/range of development problems which
were e mational efforts; the deveélgpment themes to which priority 1s to be
given in APEID in the third cycle would be identified from these prc?byems. The
Meeting recommended that addmonally APEID should also promote ekchanges and
co- operatlve action in relation to the current and planned programmes in the
) gountries for developing strategies and facilities for research and evaluatlon, l

professional support services, and the upgrading of the preparation of educational
personnel. - . ,

87. The rapid expansion of participation and continued strengthening of institu-
tional framework, now covering 21 countries and 100 centres associated with the
Programme, and the interest of the countries as reflected in the quality of their
evaludtion reports and the level of participation in RCM and other APEID activities

were mentioned repeatedly as strong evidence of the vitality of the Programme.

88. APEID's infrastructure consisting'of four elements - ACS, NDGs, RCMs and
ACEID - was regarded as satisfactory and operating effectively. Two concerns
were reported by the céuntries to be under active consideration of their National
Development Groups, namely, selection and briefing of participanfs and institu-
tions, and an effective system of locally based evaluation at different phases of

an activity.

89. The Meeting gave specidl emphasis to direct communication among centres
in different countries, and the exchange of resource persons among the Associated
Centres. . |

90. The princlples of action used during the second cycle were reported to have
proved valuable in promoting mutual learning and self-relignce, and in line with
the spirit of technical co-operation among developing countries in partnership
with the developed countries. It was agreed that these should be continued.
However, it was suggested that the activities should have more, clearly defined
scope, and-that more time should be given, and more thorou%h preparation made,
for them . '

91. While putting on record its appreciation of the self-evaluation made by
Associated Centres and the NDGs, the Meeting suggested that this could be usefully
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supplemented by ‘other forms of evaluation. The need for both continuous
evaluation and end-of-the-project evaluation was emphasized. Furthermore, the
evaluation must be pre-planned and built into each activity and institution.

. Evaluation at the macro-level should continue to have, as one of its bases, the
evaluation done at the local level by the Associated Centres /and the National
Development Groups. -

92. It was further suggested that more resou\ges should be devoted to attach-
ments, study visits, provision of resource persons, mobile training teams and
joint innovative projects.

- 93. Information development and dissemination were regarded as generally
satisfactory. It was recommended that steps should be taken to (a) promote direct

- flows among the Associated Centres of materials such as professional papers,
research designs, textbooks and other printed materials, designs of equipment;
and (b) simplify the language of APEID's publlcatlons, and evaluate their use.

94. The Meeting noted with appreciation that the activities of APEID have been

so designed by the Member States that they relate closely to their immediate

concerns. Because of this strategy, the impact has been substantial. The inter--
’ action with thfa least developed countries was noted with particular satisfaction.

95. The Meeting was satisfied with the way 1n which several countries have
linked the APEID inputs with their on-going national innovative projects which may
be getting funding and other support from other sources, and are increasingly
utilizing APEID inputs in solving the critical problems which would have othermse
impeded the implementation of national innovations.

96. It was recommended that more needs to be done in the area of development
support communication and this should be incorporated as a compOnent of projects
in APEID's third cycle

38 | ' ,
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DESIGN OF APEID IN THE THIRD PRGGRAMMING CYCLE -
(1982-1986)

>

1.  Following the suggestions of the Task Force (refer to para 6 of Part I), the
Meeting developed its discussions in broadly the following sequence:

a) Development objectives (of APEID in the third cycle);
b) Programme areas - Identification;

¢) Immediate objectives;

d) Programme areas;

e) Activities (and modes of operatlon)

f) Institutional framework;

g) Special considerations; )

h) Development Support communication.,

General principles . AR N '
2, The Meeting reaffirmed with strong endorsement the followmg four general
principles which should continue to govern APEID in the tlurdﬂ;ycle (1982- 1986)

namely:

5

a) That the Member States jointly design, execute, supervise a.nd evaluate
APEID, and the relationship among them is based on rec1procity for
mutual le,armng and self-reliance;

b) That the primary focus of regional co-operation in APEID is educational
innovation for social and economic development. APEID should there-
" fore collaborate with the Member States in educational developments
and innovations which respond to well-defined and high-priority needs
as identified by the Member States;

¢) That APEID should continue to aim at enhancing national capabllmes for
undertaking co-ordinated sets of changes in the education system in order
to realize national development goals, bearing in mind the clear recogni-
tion that development is multi-dimensional in nature:

d) That APEID should remain in constant evolution in order to ensure res-
ponsiveness to the emerging development concerns in the participating
countries, and towards this end, evaluation should be built into all its
methods of work and activities,

. .. ' .

A. Dgvelcpment objectives -

3.  The Asian Programme of Educational Innovation for Development (APEID)
is a co-operative programme of the participating Member States in Asia and the
Pacific who jointly design, execute, supervise and evaluate it, inspired by the
relationship amongst them which is based on reciprocity for mutual learning and
self- reliance .

-
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4. The- ob]ectxve of APEID is ¢0 contrlbute to strengthenmg\ natxonal cg o
for undertaking co-ordinated sgts of changes and qualrtatLve transformgt "o
*.education system in order to enhance the: contributiarpf education to develd
goals defined by the Member States in the conteit of their own political; soc1a1
cultural and ect(nOmxc syste}ns

5. It seeks to give expressxon te "the idea of development as an everall, multi-
dxmensxonal and diversified process essentially endogenous in natute, linked with
the valtes | peculiar to each society, and requiring the active partxcxpatlon of indi-
viduals and groups who are its agents and beneficiaries".L.

6. In pursuance of the obJectxve of linking educational ct;a.nges thh development

goals aimed at improving ‘the quality of life of the people, APEID seeks: , -

a) To encou‘rage the Member States to promote the involvement and )
participation of people on a broad basis (students, teachers, parents, y
village.and community leaders) in making relevant hanges in education;

b) To contribute to the Member States' efforts to i
innovations and trapsformations which respond fo high prxonty needs
as identified by the Member States;

."¢) . To promote understanding and apprec1atxon of the differences in
. educational practices and approaches, ‘and th eby contribute to
international understandm :

2
B. Programme areas-—/ - Identification
: X

’

7. In identifying the programme ‘areas £or the third cycle (refér para 9 below)
'the_Regonal Consultation Meeting was guided by the principle that the programme
areas 0Y APEID should represent "well-defined and high priority needs as iden- -
tified by the participating member countries" to which regional co- operatlon can
make a significant contribution. Other considerations were:

a)’ The need for concenttation so as to avoid dispersion of resources and
- 1mpact;
b) Theé need to avoid duplication with other programmes or activities;
c) The need for ensuring continuity from the second cycle, while introducing
‘new elements that\the emerging situations may call for. )

8.  The Meeting took into account (a) the specific suggestions received from the
countries.for programme,areas and activities in APEID's third | programming
cycle; (b) the projects relevant to each concern, which the countries had reported
would beqinder way during the perjod 3/. In addition, the Meeting benefited from’
special. papersi contributed for it by some of the leading educators in the region,
. N )
1/ Resolution 100 of the General Conference of Unesco (19th Session, Nairobi, 1976).
2/ The term 'programre area " is intended to identify a sector in which a coherent
senes of educational actions is designed and carried out in order to realize
certain specific development’ goals. ) -
3/ List of innovative projects appear as-an appendix to this report.
- 4/ "Some thoughts on the grfiphases of the third cycle of APEID" (Document ROE AP-
81/APEID .CM/REF. ’

[
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suggesting how the emphases proposed for the third cycle of APEID should be
" reflected in the work plan of APEID. ‘

9.9 Considering the gyiding principles (para 7 above),and taking into account the
comments from the Member States, the Meeting recoinmended the following pro-
gramme areas for APEID in the third cycle: . '

. Universalization of education: Access t%education at first level by bo{l1
formal and non-formal means;
II. Education for promotion of scientific and technological competenge and
creativity; y ’ (
III. Education and work;
IV. " Education and rural develpopment; ",
V. Education and urban development; -
VI. Educational technology with stress on mass media and low -cost 1nstruc-
- tional materials; R
VII. Professional support services and training of educational personnel; and
" “VIII. Co-operative studies, reflection and research related to-educational
development and future orientations. '

. - ¥
10.  I&will be noticed that the programme areas fall into two clusters. First are
programme areas in which education is linked to a development goal, including of

course education itself as a development goal. These cover area$ -V above. .

'The second cluster comprise programre,areas which in the nature of infra-
structure development and contribute as such to a v:?zz::&e of development

~

hY

Y . . . . A
. goals. These include areas VI-VIII above. In iden ing these ‘infrastructure

development areas’, the Meeting looked into the potential that they offered for
significant innovations for qualitativeehﬁnge and development in education in the
. ¢ articular context of the countries in Asia and the Pacific. ]
. ﬁ Three other themes/aspects of education were emphasized by the Meeting.
- The Meeting observed, however, that these should pervade all of the eight pro-

gramme areas given above, rather than being treated as separate programme
areas. These three themes/aspects of education are:
[ 4

*

. , T
* a) First is the curriculum. Lying at the core of educational action, the.
/ ) ' curriculum manifests the changes and innovatiens which are sought to
be made in the edugational endgavour. As such, curriculum development
in one form or another enters into all p.rogramme"areas. Accordingly, =
the Meeting was of the view that curriculum development need no longer
be “shown as a programme area (as was done in the first cycle) because

this tends to set it apart,
) PN .
The second topic is education for strengthening links between culture

and development. This was recommended as a programme area by thé
Study Group (Apri] 1980). The Meeting observed that this theme is
common to many other programme areas, and recommended that it
should not be provided separately . .

Anothegtopic, not included as a programme area, is @gelopment of
inform n, data processing and computerization. Thik was also
recommended as one of the programme areas by the Study Group.
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The Meeting s of the view that it did not constitute a programme
area, but rathe¥ programme activities which should be subsumed in
other programmje areas or in the general activities of ACEID. 7

12. In the light of the shggestions received from some Member States, the
Meeting has added a new|programme area which was not on the list of the Study
Group, namely, 'Educaton and Urbdh Development'. The Meeting was of the
view that with the rapid pace of urbanization in many countries of the region and
the economic and social changes under way, and in prospect, this problem calls
for attention in APEID's third cycle

13. In regard to the programme area now reformulated as 'Co-operative

Studies, Reflection and Research related to Educational Development and Future 'S
Orientations’, the Meeting emphasized the importance of APEID providing in the

third cycle a dynamic forim for forward-looking and 'futuristic’ thinking and /\/
orientations which are emerging in the participating Member States. This pro-

gramme area will also offer the scope for inter-country co- operation in research-

based innovation and development, a beginning o‘wmch was made by APEID in the

second cycle.

-

14. As the Work Planl—/was elaborated, the Meeting ensured that the programme
areas are closely interlinked. A programme area finds its scope in certain
aspects of educational action through which the development goal is realized by
approximation. These aspects of educational action or dimensions may vary from
one programme area to another, though there will be considerable commonality ..

, In the next page is a synoptic table in which the programme areas and the educa-

tional aspects which may be particularly relevant to them are illustrated.

15. The Meetmg.workmg through groups,developed the immediate obJectlves
and other elements which are reported in the following paragraphs.

C. Immediate objectives

16. Im™ine with the expressed concerns of the part1c1patmg, countnes, the third
cycle of APEID will contribute to:

a) Universalization of education by promoting access to education at the
- first level and equalization of educational opportunities through support
for development and implementation of innovative programmes to
enhance learning competence and suited to the’ needs of Jearning groups,

. notably those who suffer from deprivation of educational access such as

girls and women, out-of-school children and youth, disadvantaged
sections of the population and the disabled.

b) Promotion of sciéntific and technological competence and creativity by
supporting national initiatives for expanding opportunities for science
and technology education, both foymal and non-formal, and for raising
the level of achievement in terms of knowledge, competence and creati-
vity; popularization of science among the general public; and identifica-
tion and nurturing of talent among the students and working population.

1/ Work Plan is cory.ined in a companion volume of the RCM Rep0ft.
32
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c) Linking education and work by stimulating and supporting innovative
programmes of incorporating work in general education,- vocationalizatjon
of secondary education, and promoting innovations in vocational and
, - technical education, for in-school and out-of—school'population, in
response to the changing socigl and economic needs and possibilities, ﬁ

/ d) Education and rural development by promoting participation of educa-
/e tional institutions and personnel in rural development in co-operation
g with other development agencies, and by strengthening the links of

? formal and non-formal educational programmes to the needs of the
rural people. ’

e) Education and urban development by stimulating awareness of the
problems arising out of the rapidly expanding process of urbanization,
and promoting programmes of education-and training for young people- K
and adults for skills and understandings essential for productive life.

R f) The development of educational technology as infrastructure for educa-
tional innovation in order to create wider educational opportunities for
the people and enhance the effectiveness of learning methods and
materials including textbooks, teaching aids and reading materials, at

- less cost.

g) The development of professional support services and training of educa-
tional personnel as an infrastructure for human resource development
1n educatioh, notably in the changing roles of educational personnel in the
developmental context gnd their moBilization for innovations in education.

h) Promotion of co-operative studies, reflections and research aimed at™

developing greater problem-oriented research capabilities in support
of educational innovations and studies in the perspective of ‘the needs of
tomorrow' as an infrastructure folr new ideas, paradigms apd orientations.

D. Programme areas
Programime Area I: Universalization of Edugation:
Actess to Education at First Level by Both Formal
and Non-formal Means

The problem of universalization of education, primarily at the first level

of education, is g persistent one in many countries in the region. Although a .
great deal of effort and resources have been devoted to promoting broader base
of educational opportunities, the disparities among different segments of the

~ society are all too apparent, This is due to the fact that in many coOuntries of the
region, the benefits of economic growth have not been shared equitably. The
national development strategies are now focused more and more on equitable dis-
tribution of development benefits. Increased access to education and equitable
distribution of educational opportunity are decisive in facilitating social cohesion
and mobility, and in promoting economic productivity . )

Development objectives ,}‘ .
17.  The programme 1n this area will aim at strengthehing action at the country
level progressively in order to achieve equal access to education and equal educa-

tional opportunities at the basic level of education.
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18. Special emphasis will be given to certain disadvantaged groups which suffer
| severely from educational deprivation, namely, girls and women, population in
rural areas and in depressed urban areas, tribal and nomadic groups, minorities,
and the physically and mentally handicapped. )

N L]

. Immeste objectives § ” .

4

19. a) To promote policies and affirmative attitudes of the policy makers,
. . academic community and society concerned with extending educational
opportunities for children and young people, notably:
i) girls and women;
ii) oyt-of-school children and youth;
iii) disadvantaged and deprived groups; and
. iv) mentally and physically handicapped groups;

b) To facilitate the development of new. structures (both formal and non-
formal as complementary), contents, methods, .instructional materials
and institutional orgamzations, to meet the learning needs of children
and young people without access to educational opportunities, or those
who are educationally disadvantaged, and the* disabled;

¢) To prdmote the mobilization of community resources, and participation
for providing educational opportunities to the disadvantaged and the dis-
abled groups; :

d) To facilitate innovations in decentralized planning and management, and
to establish built-1n systems of monitoring and £valuation for promoting
equality of educational opportunities:; ) -

e) To contribute to the strengthening of the professional services,including

.- continuous education for teachers and other related personnel, necessary

for the equalization of educational opportunities;

f) To promote education fof better health and nutrition as an integral part
.. of the educational procesds;

g) To promote the application of educational technology and facilitate the
introduction of innovative methods for the development of low-cost
instructional aids, teaching/learning devices including traditional arts

. ] . and crafts, self-instructional packages and mass media for universaliza-

tion of education; -
.

“ h) To promote co-operative research and exchange of information, ideas
and experiences for the qualitative improvement of education in order
to enhance learning effectiveness.

#

Programme Area II: Education for Promotion of Scientific
and Technological Competence and Creativity

During the past two decades, the participating Member States have been
involved in innovation in science education with a view to providing science
education to all the students throughout the primary and secondary stages of
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school educatmn as well as enlarging the base of scientific literacy among the
out-of-school youth and adults.

Science and technology are crucial e!ements in national development. In
order to promote developmeng a critical factor is the number of competent and
creative scientists$ and technologists that a country is able to produce, as well
as the development of a broad base ofrscience and technology education.

The building of scientific understandings, attitudes and skills among the
general population is therefore regarded as a major national thrust.in the devel-
opment of science and technology . At the same time, there is a growing
realization that scientific and technological competence .and talent should be
fostered as a matter of high educational priority, and this process should begin
from the earliest stage of education. Equally important is the generation of a
climate supportive of scientific and technological ¢reatvity.

Development objectives

20, The main aim of the programme in this area will be to further strengthen
the development of scientific attitudes, understandings and skills among popula-
uons both 1n and out-of-school, raising the scientific and technological compe-

tence and creativity, and exploration of significant problems.

1/

2]. $pecial attention will be given to the development of 'open competence’,
nurturing of the talent, and creating a climate supportive of scientific and
technological creativity through fostering awareness and public understanding of
science and technology and their lmphcanons

Immediate objectives

22. a) To promote inter-country exchange of experiences and materials related
to 1nnovations 1n curricula, methods, evaluation, organizations and
instructional materials for development of scientific and technological
competence and creativity;

. . ' 4

b) To facilitate inter-country exchange of experiences in the formulation,
implementation and evaluation of programmes dealing with pre-service,
in-service and continuing educatioft of science and technology teachers

.,

and other educational personnel concerned; > ’

c) To promote inter-country exchange of experiences and co-operation 1n
the*design, development and use of self-learning and distance learning
materials for teachers, supervisors and students;

d) To strenthen national initiative and efforts for the identification of
scientific talents and development of programmes for their nurturing,
particularly by providing opportunities for interaction between gifted
students and eminent scientists;

-

-

1/ refers to empowering concepts and skills which are flexible and applicable
‘ to a wide variety of situations rather than a limited scope.
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e) To strengthen*and stimulate national institutions and groups to develop
programmes for-recognition and further development of scientific and -
technological talent among the youth and working population, particularly
in deprived areas, through bath formal and non-formal programmes;

f) To further strengthen national capabilities through exchange of expe-
riences and co-operative efforts, in the designing, development, produc-
ton and evaluation of science equipment and its maintenance and repair
and production of audio-visual teaching aids with focus on low-cost ones;

To promote the development of facilities and activities for public under-
standing of and support for science and its applications particularly with
regard to conservation of resources, protection of the environment, use
of renewable forms of energy, and the irneact of science on’ human life;

To co-operatively explore new approaches and methdds in disseminating
scientific and technological information on discoveries and innovations,
and the involvement of scientific institutions and eminent scientists for
this purpose;

-

To encourage studies and co-operative’ research and promote exchange of
Information relating to curriculum, learning and the development of open
competence, . )

Programme Area IlIl: Education and Work

C

The problém of providing strong linkages'getween education and work or
learning and work has been one of the major concerns of the member countries
participating in APEID activities. In the general education programmes in most
of the countries, work education has been included in the curriculum in the form
of skills development and/or as a general orientation to the world of work.
Various approaches have been adopted in the countries in this regard: skills
training in particular subjects and elective specialized courses in the general
education or introduction to work through participation in community development
projects, and introducing special programmes based on the principle 'Earn while
learning".

Linkages between education and work are more specifically being promoted
thraugh increasing expansion and development of a variety of vocational and tech-
nical education programmes leading to acquisition of eraployable slglls grouped
according to occupations. These programmes are being carried out by educational
institutions '(genéral secondary schools, and specialized technical and vocational
schools), industrial, commercial or community organizations in the rural and
urban sectors, or by various combinations of each of these. All these organiza-
tons make use of full-time or part-time training, training through sandwich
Courses, job release, on-the-job training and vanjus other combinations of formal
and non-formal approaches.

-
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Development objectives

23. The programme in this area will aim at:

a) Strengthening and supporting national efforts to provide work educatign
as an essential part of general education to orient young people to the
world of work. This will include promoting the development of positive
attitudes towards work, and utilizing work- related experierces for
development of manipulative and associated intellectual skills (thereby I'4
providing a base for socio-economic development); *

b) Strenthening national initiatives in the developmient of Skills and know-
ledge related to specific gccupatidns by making technical and vocational
education more relevant to the changing structure of modern science
and technology, with a view to helping individuals to adjust successfully
to continually changing patterns of employment and economic develop-
ment in each country.

»

Immediate obiectives

24. a) To stimulate the continuous expansion of knowledge for linking educa-
tion to the world of work, and to develop in the youth proper attitudes,
understanding and skills required for work in the moderd and tradi-
tional sectors, including the use of community facilities and expertise
as learning resources;

b) To promote studies and exchange of experiences relating to the provi-

sion of and responsibilities for vocational and technical education by .
various types of institutional arrangements such as secondary schools,

specialized vocational and technical institutions, programmes by
industrial/commercial enterprises, and the community in the rural and
urbanrareas; ,

¢) To promote the exchange of exptriences and co-operative activities,
including training, for the development of materials for vocational and
techpical components entering schools as part of the vocationalization
of sebo dary education; . -

d) To promote the exchange of experiences and information related to the
evaluation and certification schemes used in the participating countries
at various levels of trajning 1n order to facilitate educational and occu-
pational mobility;

e) To promote co-operation in the development of curricula, including
core curricula, general education components; specialized subjects; *
‘ and related practical experiences and their assessment; teaching
methods; modular and other types of instructional materials for -
vocational and technical education; .

f) To'promote exchange of inter-country experiences and co-operative
training programmes in the formulation, implementation and evalua-
tion of pre-service and in-service training programmes for vocational
and technical teachers and. related personnel;
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g) To enhance the relevance of existing science and mathematics subjects
to the needs of various technical and vocational education programmes,
and to encourage development of new courses;

h) To promote the establishment of systems and facilities for the study of
trends and future occupational requirements and related skills for
preparing profiles of personnel and formulation of policies and strate-
gies for their training and retraining; :

i) To promote the development and utilization of practical experiences,
laboratory and workshop facilities and educational technology for enhanc-
ing the effectiveness of vocational and technical education programmes.

Programme Area IV: Education and Rural Development

The vast majority of the people in most of the developing countries of Asia
and the Pacific live in the rural areas, and the rural sector is in general the most
disadvantaged sector in the region. Consequently, development of the rural
population is a major concern of the national development programmes of a number
of the countries participating in APEID. Rural development aims at improving not
only the economic conditions of the rural population, but also the social and
cultural, such as developing rural participation and leadership, harmonizing
various segments of the rural society, improving work ethics and method and
organization of work. Most of the participating countries have undertaken planned
and comprehensive approaches in rural development. Some of the notable features
of these approaches are decéntralization of decision-making and administration;
more equitable sharing of resources; co-ordination of the efforts of different
agencies concerned with rural development; utilization and further development
of local and indigenous capabilities-and resources; and community participation.

In the.total process of rural development, education plays &n important and in-
dispensable role - as a force as well as a mechanism to achieve inter-sectoral
collaboration, to make the people aware of the need for development, and to
prepare them to face the challenges of development endeavours-.

Development objectives

‘25, The programme in this area will aim at incre:sing the awareness of and
commitment to the crucial importance of the rural sector,for national integration
and development, linking educational programmes and m 8 to the needs of the
people, thereby enhancing the contribution of education in inter-sectoral pro-
grammes and programmes of other development sectors.

'Y Immediate objectives

26, a) To facilitate the continuati%f the identification of issues, problems and
growth points relating to education and rural development;

b) To promote the development of programmes for the orientation of policy
makers, planners, staff of developmeny agencies and key administrators
to the crucial importance of education[!n rural development and the
diverse measures adopted in various ther countries;

39

92




Towards the Third Cycle of APEID /
» - /
\ c) To promote the development of programmes for the effeﬁtive involvement '
of teachers, teacher educators, field staff and their supervisors, and
other educational personnel and personnel of other agencies and the local
community in rural development;

d) To encourage the devélopment of leaming‘programmes for urban and
rural in-school and out-of-school children, youth and adults for devel-

. oping appreciation-and understanding of the role of rural development

in national development; . - |

" e) To raise the capability of institutions in rural areas and of adult educa-"
tion programmes to upgrade and re-orient education for rural develop-
gnent in relation to values and attitudes, vocational/occupational skills,
health, hygiene, sanitation and nutrition through both formal and non-
formal approaches;

f) To promote exchanges and co-operatio}; in the development of instruc-
tional materials, methods of tgaching, supervision, management and
evaluation; -

-

g) To promote research, policy studies and exthange of Imformation, ideas

’ and experiences within and between countries on alternative structures,
organizations and methods for linking formal and non-formal education,

and collaborative approaches with emphasis on community partictpation.

Programme Area V: Education and Urban Development

With the accelerated pace of industrialization, the growth of urban popula- .

_\?has been stimulated. In terms of the absolute numbers moving from the

Xountryside into urban areas, the Asian region is the biggest urbanizing area in -

the world. It is estimated that by the end of the century Asia will have 15 cities .

with population more than }0 million each, and almost 40-45 per cent of the total

population will be in urban centres. There are also exampjes of large urban

developments without significant industrialization but associated with the move~

ment towards a cash economy. .

+ There are problems of living and working in the rapidly changing urban
environment, e.g., new work skills and working to time schedules; handling
pollution and waste disposal; living in confinement; coping with traffic; personal
isolation; difficulty in finding a place in a community; break-up of the extended
family; break-down of traditions. Some of these problems are more acute for
the rural migrants.

’ On the positive side, the urban environment has many advantages for the
improvement of the standards of l‘iving,‘ improving skills, prospects and progress
in one's field of work. Urban concentrations have also helped to promote a more
effective use of a variety of mass media, availability of and access to health/welfare
facilities, opportunities for cultural and leisire pursuits.

Development objg:fives

/ .
27. The programme in this area will aim at promoting an awareness of the

dimensions and immediacy of the problems of urban living and their implications

40
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for education, encouraging initiatives in search of new structures, methods and
approaches for providing the skills, knowledge and attitudes needed to live in an
urban situation,

%
~Immediate objectives

‘ .
28. a) To facilitate the identification and research of issues, problems and
growth points relating to urbanization leading to the development of
awareness of the magnitude and challenges of urban living; -

b) To promote the co-operative development of educational_structures,
materials and programmes to improve the quality of urban living;

c) To support the hfrnessing of existing comEnuaity resources to play
a positive role in the development and implementdtion of relevant -
educational programmes and to launch appropriate training schemes.
~ . .

-

»

By Programme Area VI: Educational Technology with Stress on
Mass Media and Low-cost Instructional Materials

. .

To cope with the problem of lack of resources to meet the educational needs
implied in national development plans, more and more countries are turning to
educational technology with stress on the use of mass media and innovations
directed to the development of instructional materials (including textbooks and
reading materials) of high quality at reasonable cost. For the variety of needs of
the countries of the region, educational technology offers two major approaches:
one based"on simple technology utilizing locally available resources, and the

other on more advanced technologies. .

While creative improvisation and maximum cost-effectiveness remain ]

major considerations in this area, the use of more sophisticated media is also &

"envisaged to facilitate the Successful utilization of the latest developments in ’
educational technology.

>

v

Development objectives

29. The programmes in this area will aim at the development of*infrastructures
for educational technology, particularly to cope with the problems of lack of ,
resources and trained manpower to meet the educational needs implied in natigmal
development plans and to increase the effectiveness of educational programmes.

. .

-

Immediate objectives

30. a) To promote and encourage the development of systems and styuctures for
the planning, production, utilization, management and evalu ion of
suitable educational materials, programmes and equipmept-particularly:

i) teaching/learning materials (incl%;g multi-media learning packages),
using locally available resources expertise; ’

ii) textbooks and other printed materials; . T

iii) distance learning systems using correspondence, learning groups,
broadcasting and other techniques; . o
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‘ b) To promote and encourage

evelopment of resource centres at the
local level,; N4 ‘

g : L
c) 'To promote and encourage the use of educalional technology among’ . ‘
teachers and other educational personnel . v
Y ” ‘ . ' * - -
- Co T - )
v, Prqgramme Area VIL: Professmnal Support Services and Tfauung
C g = ) of Educational Personnel ) )
" Education systems in the region have undergone enormous changes in the ' g
- recent past, and even more fundamental reorjentation is being planned for the
future. ‘In this context, professional suppo s and education and training
of educational personnel are urgently needed, example, the teacher training
institutions, the curriculum development centres, the educational technology
services including resource centres of different types, and the educational planning
and management céntres. Capabilities need to be generatéd also in interdiscipli-
" nary research and evaluation, planning and programmmg of education in relation
to other sectors and 1n the context of desired futures and emerging technology of
mass communication aAdfeducation. Links need to be’ esta.blished between educa-
tion and other sectors, 80 that their facilities and expertise are available for pro-
fessional growth of educational persopnel in terms of new competencies such as
* management of innpv#&on, rural devgln opment, produstive skills gnp 1rr_1proveme
of health and nutrition. "

. - CE

The na.tional. education systems need to have effective infrastructure for
developing, mobllizing and expanding their human resources,

\ - Dévelopmignt objectives LT )
T€W. The programme in this area will aim at strengmening structures, ofganiza-
txons, and metliods for preparing and up-dating staff competencies to meet
changmg need$ related to educational innovation for development and provi
professional support based on research gnd evaluation. This will involve
- developmemt of skills,- attitles-and strategies responsive to the varying n
. wiem target groups, future orientations of society, and nation#® aigirations.

~ \[

-

* Immediate objectives ’

32. a) To promote professional competence of teachers &other educ’atmnal\z\_/ )

personnel,’. 1/ to meet existing and emerging needs of society, through

the develcijmKeQVK( ‘ N
i) institutional facilities and services; - ? .o ] *

il) new skills and attitudes through personnel profiles with,

v special emphasis on profesgo‘{al support services;
iii) programmes of training continuing educatidn; and ) X
vi) smitable conditipns and climate to facilitate innovations; . £ .
= . < - . . ° v . s‘\

- _1/ Including those non-educators whose professional work impinges on educatidn
‘ . " . -

42 . g
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b) To promote co-opération within and between groups of educators,
non-teaching personnel and other professionals
. in related flelds of deveippment in order to share, exchange and
) mutually assistwith ideas, knowledge and experiences through national
and inter-institutional initiatives;

) [}

c) To promote studies and exchanges concerni , policies of staff recruit-
ment and development with special refggence to the problems of
attracting and detaining competent teaﬁrs and other educational
personnel .

.

L ,”
Programme Area VIH: -Co-operative Studies, Reflection and Research
. Related to Educational Development apd Future Orientatiens

. A number of participating countries are expanding thei¥ facilities and -
Pprogrammes of applied research and evaluation, and hawe stressed that , k./ .
should emphasize this aspect. At the same time, concern has also been expressegd
about the validity of some of the well~known national evaluation studies that have
been undertaken.

Furthermore, it has also been suggested that APEID should promote reflec-

tions on research and evaluation and on some other important concerns relevant

to educational innovation for development. ’ A

Development objectives ‘

. ] N
33. ‘The programme in this area will aim at’'promoting co-operative studies, ,
research and reflections on educational innovation and reform in relation to
alternative futures; on the validity and relevance of evaluative studies, reseaxch
paradigms and methedologies; on the emerging concerns about the inter-

* relationship of education and development;1/and on strengthening of infrastruc--

tures @r research, development, evaluation and information.

»

ALl

Immedfate objectives =~ e .-

o L . .
34@ a) To promote studies and reflections as well as exchange of experiences
- ** on,the studies of alternative futures and in that context the development
‘of educational objectives, structures, content, methods and materials;

b) To promote reﬂ%—cltions oh identification of problems and limitations of
research-paradigms, concepts and methodologies in the context of
applied resgarch in and evaluation of studies of education systems,
programmes, gstitutions and student performance;

. \
¢) To promote’ studies, reflections and exchange on emerging issues and
pxoblems, in edugation in relation to development: o

d) To brOm e studies and reflections on learding with geference to socior
" cultural heritage in different societies and new technological develop-

menty .

1/ For the dg\ﬁn'ition of the term 'development’, refer to page 30 of this docu-

ment. 43 . ’ \
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e) To promote the development of informatiofi systems and techniques
(including the use of computer) for research, jnnovation, project
formulation and evaluation;

f) To promote reflections and studfes on Fystems and facilities for defel- B
oping research policies, co-ordinating research’ activities, dissemi-
nating and utilizing of its outcomes, and initiating studles on improving
- the infrastructures;

g) To facilitate the development of inter-insti tutional co-operative pro- .

. grammes within and between Wries in research and evaluation.
- E. Activitiesof APEID . ‘o . .
- — 35. _The following Pprinciples of action will continue to guide the organization
/ of activities for the realization of the spirit and goals of the Programme: .
) R ' a) The sharing and exchange of expe?ences through co-operative |
endeatour among the Member Stafes based on their respectivé |

expertise and gpsources available;

. operatively by the Member States, appfeciating that they are in
R the best position to know about their needs and problems, and to

b) The planning and organization of activities and programmes co- '
"decide on the solutions;

) The planning and implementation of educational programmes in
accordance with the areas of concern as reflected in the national
development plans of the Member States, bearing in mind that the
Member States are themselves at different stages of development;

d) The flexibility for the Methber States to be selective in their . |
participation in the APEID programme, bearing in mind the ‘ ' .
|

e * importance of:
/ y
’ i) Relevance to the Member States; R

Y . _ii) Follow-up action involving extensive commumtyf__f
. — part}c1pat10n and local leadership; and

iii) multiplier effect;

e) The continuous evaluation of each activity and project throif§h regular
feedbagk~{rom the participating Member States and provision of pro-
. ] fessional support services during the implementation stage;

f) Continuous expansion of the knowledge base fo‘esign, implementation
and evaluation of projects through support for experimental and'develop-
mental research;

g) Linking of national initiatives with the regional c'o-operativq actions,
and promoting national activities in the context of regional activities; ’ \

h) Resource personnel needed for specific activities to be drawn as far asﬂ
possible from the Member States; . . . .

i) The promotion of bilateral or sub-regional co-operation and collabora-
tion"among the Member States which have similar problems and needs;

- N\ 44 ) T ’
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j) An interdisciplinary approach and bridginqg’ e'f gaps among.the develop- A -
ment .Sectors involved in similar educational éswcts of development;
and

€

-

k) Special consmerauon to be g1ven to the needs of the least developed
. . countries. .

Categories of activities

' 36. The programme activities will be based on the followmg categories of .
: activities: ’ _ . . )

® ) ' ,
a) Inter-project and inter- -country study visits for on-the-spot study of e -
selected innovative projects and sharing and critical assessment of
expenences of innovation;

b) Mobile training teams for in-country training workshops for meeting
‘ specific training needs: of the countries;

c) Attachmerits for training of staff of Associated Centres at projects at
another Associated Centre; and participation as resource persons of
the JStaff of one Associated Centré at training courses, workshops, or
pro;ect design, or evaluation exercises organized by another Associated
Centre;

d) High level personnel project studies and seminars to reflect on common
problems and issues, and develop co- operanve action;

. e) Technical workmg groups for jgint plannmg and exploration of problems
leading to training courses and other activities; and study groups for
analysis of current situation, for evaluation of a completed series of

« , activities, for.development of instructional and resource materials,
and for preparing handbooks or designs for implementing activities;

¢ . f) Train'mg courses and workshops for developmeng of specific skills;

) g) 'Fleld operational seminars, i.e., vigits-by teams of pro;ect staff from
/ ) different countnes, followed by semmars, ‘

h) Joint innovative projects to generate knowledge base and tools for
. design, monitoring and evaluation fpr promoting research-based
* {nnovatiopj® .‘ . N -

. - [}
i) Exchange and dissemination of i\Hformation and materials (e.g.
newsletter; Associated Centres’ directory; Associated Centres’
training needs and facilities; inventories and annotated lists of

. -~  innovative projects); . .
. s

.. J) Studies and publications (e.g. studies of policies of institutions and
. ¢ ' training methodologies; handbooks; design and implementation of

I education change; guides on production, use, repalrs and renewal of

instructional materials); and

k) Professional papers. N
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37. 'The Regional Consultation Meeting gave special emphasis t6 the following
two considerations in orgamzing the programme activities in the Work Plan: ’

a) The different modes of operation should, as much as possible, be used
i suitable combinations rather than singly; and ‘

S -
b) Each cluster of activities constituting a programme action should be
¢learly articulated, with proper provision for built-in evaluation as
well as for monitoring. /

rd -

. " _ 38. Indeveloping the Work Plan for the third cycle, the Regional Consultation
Meeting took note of the It%wing recommendations of the countries: :

a) Attachments/internships: These should be considerably increased and
more systematically planned and used for inter-country exchange,
] particularly in developing professional support services.

b) Resource persons from Associated Centres: The participation of
resource persons on request from one Associated Centre in the,
activities and on-going programmes in Associated Centres in another
country, should be expanded. The resource persons drawa from the .

. Associated Centres will help in the training courses, workshops, de-
= . | sign teams, evaluation exercises orgamzed by another Associated
Centre. Such movement of resource persons among the participating <

” countries should be greatly facilitated in the third cycle. The resource

persdns from the Associated Centres would be helpful to ACEID also or
/™ a host Agsociated Centre in the planning or conduct of a regional

. ﬁCtiVity . N

.

c) Inter-country exchange of instructional and other materials: Many
countries in the region are engaged in large projects for development
of instructional materials and programmes, teaching aids, etc.

. Much greater emphasis should be given in the third cydI'e to promoting
inter -country exchange of such'materials.

. d) Seminars and workshops: Seminars and workshops should be planned
‘mainly as a part of a total activity, with provision for suitable follow-
\' - up. Experience hgs shown that the most useful seminars and workshops
. are those which are precisely focused on a specific clear-cut theme.
Special emphasis must be given to follow-up services to a seminar or .
workshop, . in the form of professional sypport_ services,. If this 1s
well-organized, it maximizes the output from the activity. . N

e) Joint innovative projects: These need to be expanded and organized
systematically. . .

F. Institutional framework. S . _ . -
ry ,
39. The institutional framework which was estabhshed at the beginning of the

» first cycle of APEID has been periodically reviewed a,nd assessed.

40. A det.alled review was made by the Seventh Reglonal_ Consultation Meetirig
“(June 1981), taking into‘account the comments and suggestions made by thé par- .
ticipating countries and Associated Centres in their self-evaluation reports.

46
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41. The institutional framework has four main components: The Associateq
Centres (ACs); National Development Groups (NDGs); Regional Consultation
Meetings (RCMs); and the Asian Centre of Educational Innovation for Development
(ACEID).

.

Associated Centres (ACs)

42. The Associated Centres are institutions of a Member State or an inter-
governmental body of Member States which are associated with APEID at the .
instance of the concerned governments. At the early stages, these were mostly
1ndividual 1nstitutions which have gained a measure of competence in innovation

- and produced a body of shareable experiences. They joined the Programme to
contribute to-and benefit from the exchanges of insights, skills and expertise pro-
moted under the Programme. Increasingly, the Assoc1ated Centres have assumed
the role of co-ordinaung-other national projects in the area which is the respon-
sibility of the Associated Centres, and thereby promoting exchanges between them
and similar centres outside the country. Also, the countries are now offering
groups of similar institutions (e.g. of agricultural research and development, or
vocational and technical institutions) for asspciation.

43. The Programme has encouraged extensive and continuous contacts with .
innovative cenyzes, many .of there outside the education field suck as agriculture, -
health and nutfition, social welfare, mass media, industrial and manpower
planning, science and technology, ecology, urban planmag, and informatioge * * "~ ¥ L
services. . .

*

The APEID-related functions of the Asﬁated Centfes include;
ey rd

a) Sharing of innovative expetiences generated 1n a centre with other
centres in the network directly and through A@

b) Organizing a natlonal sub-regional or regional APEID activity such as *
trainm.g courses, Seminars, development of instructional materials,
and review of experiences; ) :

c) Pamc1pat1ng in the design, conduct, eyaluatlon and follow-up of inter-
country/1nter -project visits and studies;

.

d) Participating 1n the exchange of personnel with other centres either
through internship under which a staff member of one AC learns on-the-
job by working on a project of another centre, ora staff member of a
centre agts as a resource person at another centre, helping organize
training activities or advising on a hew or existing project;

e) Facilitating the dissemination and exchange of mformatlon on educational
innovations related to developmeit; and

f) Co-operating with other centres 1n projects of mutual and common
interest. . y

44. Based an the suggestions recewed from the countries,the Regional Consulta-
tion Meeting made the following recommendations for strengthening the role of the
Assoc:ated Centres in the co- operanve network:
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, a) There should be meetings among the Associated Centres before and after ‘
every RCM in each country in order to ensure co-operative planning and
implementation.

b) The Associated Centres of a country may meet at least once a year to
plan together national-level activities and enlist the participation of one
or two research and development institutions of other sectors.

c) The Associated Centres within a country should seek mechanisms by
which they can continuously share resources and, experiences. T

d) Associated Centre staff development should receive-particular attention,
especially with reference to the new emphases of APEID .

e) The Associated Centres should play a more active paxzin hosting of
regional activities. ' B

.f) The Associated Centres should enlist the participation of key institutions
of other development sectors like planning, agriculture or health. The
Meeting also suggested that the criteria for association of centres should
be reviewed at a future Regional Consultation Meeting.

‘ National Development Groups for Educhational Innovation (NDGs)

*

= , 457  Natiqnal Devélopment Groups'f% Educational innovation (NDGs) ere-con-*

‘sq;ut‘a;} by the concerned participating member countries which also define their
functioits, -or an existing bodygjs designated to carry out thé“fanctions of the NDG.
The NDGs have emerged .as the kingpins of the Programme and, through the
Regional Consultation Meeting, have been responsiple for ensuring that APEID
remains responsive to the emerging developmental concerns of the participating
countries. )

4

46. The further extension of National Development Groups to provincial/state
level, local and institutional levels - a trend begun late in the first cycle of |
APEID, and to be encouraged under APEID during the third cycle - would increase
further the participation of nationals at different levels in the project.

47.' Some of the functions performed by the NDGs are:

_a) To promote petter understanding and knowledge about edueatidnal
innovations and to identify and stimulate innovative processes in the
country; ) : ® ) :

b) To prbvide a forum for educationalll innovatdrs in the country to meet
and exchange their experiences and maintain close contact with the
Associated Centres in the country; :

'c) To promote co-ordination and 1nterchange among the Associated Centres
in the country as well as other innovative institutions including policy
planning or research development mechanisms in the country;

d) To fac1litate.inter-country exchange of 1nnovative experiences and to
cp-operate with ACEID in furthering the objectives of APBID;

e) To oversee the follow-up of APEID activities; and

48 ’
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f) To devise mechanisms for supporting evaluation studies of innovative
programmes and institutions.

48. In the light of the suggestions received from the countries regardmg the
roles and functions of NDGs, the Regional Consultation Meeting made the
following recommendations which are expected to be implemented during the
third cycle: .

a) The NDGs should seek alternatives for maintaining quality control in the
selection of participants tb the meetings and for the attachment pro-
grammes, for example, setting up of a screening committee, and pro-
vision for guidelines and criteria for selection;

b) Regarding linkages'with agencies outside the education systems, the
NDGs should try out various forms-of co-operative endeavours, for
example, participation in specific projects;

-

¢) The NDGs should encourage, support and strengthen frequent exchanges
and contacts among the Associated Centres, and promote joint programmes
within the country;

d) The NDGs should further promote exchanges of information among the
Associated Centres in different countries;

e) The NDGs should initiate meeting among the Associated Centre before
and after every RCM in each country in order to ensure that -ACs have~-
the opportunity to make suggestions on the agenda of RCM and are later

4 briefed about the outcome of RCMs;

f) The activities of the NDGs may be supported in suitable cases (i) by
limited financial contribution from ACEID for selected activities; and
(ii) by NDGs raising theitr own funds;

g) The NDGs should update information on the Associated Centres’ person-
nel, activities, location, etc. >

Asian Centre of Educational_lnnovation for Development (ACEID)

49. ACEID, which is an integral part of the.Unesco Regional Office for Educa-
tion in Asia and the Pacific, functions as artinterdisciplinary task force with the
special function of facilitating Inter-country co-operative action, serving as a
catalytic agent for stimulating innovations in the countries, identifying gaps and
growth points in national efforts, and developing information materials and pro-
moting exchange of educational media resources.

S0. The following activities and roles are performed by ACEID:

a) Prov1d1ng technical supporting services in the planning and organization

of regional and national-level activities, identified under various
programme areas; )

b) Co-ordinating and supporting acfivities in respect of the evaluation and
planning for follow-up phase of inter-country activities;

49
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c) Co-operating with the participating countries in the development and
n . operation of joint innovative projects; .
N V.

d) Undertaking and initiating in-depth studies to develop literature on the
identified themes relevant to the Asian scene;

e) Collecting, developing and disseminating information on innovative
programmes, including activities of APEID, National Development
Groups (NDGs) and Associated Centres, and providing a network of
information and material exchange; - - .-

“f) Facilitating and promoting exchange of persons among the Member
States and in the APEID network;

g) Orgamzing periodic review of and consultation on APEID in general and
of the Wora,Pla.n in particular;

h) Collaborating with the National 'Development Groups 1n identifymg
centres of innovation and developing their areas of co-operation with
other centres 1n the network; , -

1) Providing technicatl support to NDGs and national centres of 1innovation
" 1n participating countries 1n orgamzation of activities, including -
training activities, within the framework of the APEID network; and

f) Collabora'tmg with other international as well as regional organizations
which have similar aims 1n the promotion of educational innovations for
development. .

3. Taking into account the recommendations of the countries on the subject,

the Regional Consultation Meeting suggested that ACEID capabilities be developed

tﬁrough the creation of positions for professional support within the context of .
programme area$ for the third cycle. .

Regional Consultation Meetings (RCMs) g

52. Regional Cogsultation Meetings (RCMs) were held an.nuall}; from 1974 to
1979; they are now held once in two years, alternating with the Advisory Commit-
tee on Regional Co-operation in Education in Asia and the Pacific. The RCM
pexrforms a key| role in reviewing and evaluating performance, establlshlng new
activities and Sew{ing priorities, and establishing gu1de11nes for further co- -

operative action .

53. The’Seventh Regional Consultation Meeting strongly reiterated the sugges-
tion that regional consultation meetings be held in different member countries by
turn. It also recommended that.at least one partlclpant of a member country to
be nominated to attend the RCM be well acquainted with APEID to ensure conti-
nuity of the Programme.

54. Since 1its inception, APEID has operated on the principle of technical co-
operation among the participating countries whose relationship 1s based on
rec1pr0c1ty and equality. Such ¢o-operation is directed to contributing tQ streng-
themng national capacities, with each participating country both giving and

G. Special considerations '
|
50 \

‘ : - | 6.3 .




-/

Design of APEID in the Third Programming Cycle

receiving to promote mutual learning. This 1s achieved by pooling for mutual *
benefit the resources and expertise of the national institutions and programmes
which are brought together in a co-operative network arrangement, through which
they are able to exchange experiences, 1deas and insights generated by their
efforts to achieve their own development goals. International co-operation is
linked to these national initiatives, acting as a facilitator and catalyst.

55.  An important consideration in APEIDis to promote access to educational
opportunities and facilities to-the disadvantaged sections of the population. In

this regard, special emphasis is given to the educational needs of girls and women,
and their active involvement and participation in the development process. “The
special needs of other disadvantaged population groups (e .g., rural population,
population in remote areas, nomadic and tribal groups) will also receive particu-
lar attention in APEID. Provision in this regard is shown in the Work Plan.

56. Another group of special needs is represented by the least developed
countries in Asia and the Pacific. Attention will be given to them in APEID
within the framework of the technical co-operation network.

57. In the conception and implementation of APEID, a guiding consideration
arises from the adoption of an interdisciplinary approach, bridging the gaps
among development sectors which in their isolation are all too often a constraint
on 1nnovative capacities. . /

58. Underlying the ahove special consideration is a major task of APEID in the
third cycle, namely, the expansion of the impact at the grassroots level of
innovative attitudes, methods and insights on as wide a basis as po#sible.

H. Development support communication

59. Assistance will be provided in the project to National Development Groups/
Associated Centres, at their request, to develop communication support to the
projects, notably those concerned with expansion of educational opportunities tu
the deprived sections of the population. In the development of professional
support services, special attention will be given to development support commu-
nication elements in order to promote participation at all levels in educational
innovations related to national development.
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GROUP DISCUSSIONS AND |
REPORTS ON PROGRAMME AREAS

. 1. The Meeting divided itself into five groups to prepare work plans for the
. eight programme areas, as follows: < * ‘

Group A : Programme Area I - Universalization of education: Access to educa-
tion at first level by both formal and non-formal means

Group B : Programme Area II - Education for promotion of scientific and tech-
nological competence and creativity s

and’

Programme Area II - Education and work

Group C: Programme ArealIV - Education and rural development

Programme Area V - Education and urban development (/
Group D : Programme, Area VI .- Educational technology. with stress-on méss™ e

. media and low-cost instructional materials
. and .
Programme Area VII - Professional support services and training of
educational personnel . .

Group E : Programme Area VIII -‘Co-operative studies, reflection and research
related .to educational development and future orientations

2.  The following pages of this chapter are<ntraductory to the detailed work
plan developed for each programme area, which appear as a separate volume
entitled "Work Plan of APEID for the Third Programming Cycle, 1982-1986".

. 3 In reviewing the report of the Groups, the plenary took into account the
three principles which were laid down earlier by the Meeting, namely:

a) The Programme should represent well-defined and high priority needs
- as identified by the countries;
b) The principle of cohigentration of effort and thq ’é’gd ?ﬁfﬂ duphcatlon
with other programmes;
c) The principle of ensuring continuity from thesei:'bnd’ c_y‘cle w'hlle intro-
ducmg new elements in relation to the emergx"hg gituations.

4. The Meeting emphasized that the Work Plan would remain under continual
review particularly by the Regio\nal Consultation Meeting.

'Note: In the group reports that follow, there are references to 'objectives’ of each
programme area. These objectives appeared earlier in Part II of this report
(pp. 34-41) 55" o ¢
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" Beport of Group A

Universalization of education: Access to education at
- first level by both formal and non-formal means

"S. The Group was composed of the following:

Chairman : Mr. Safdar Hussain Kazmi (Pakistan)
Members : Mr. Abdul Wadood Wafamal (Afghanistan) °
Mr. Su Lin (China) )
J , Mr. Ji Xiaolin (China) ‘
Mr. T.N. Chaturvedi (India) :
—..Mr. Am Pathammatqng - . (LaoP.D.R.)—— - .
Dr. Mohandev Bhattar (Nepal) :
Dr. Minda C. Sutaria (Phalippines)
. Mr. H.Y. Abeje - (UNICEF)
. Dr. Phamrong Buasri (ACEID)
Mr. A. Chiba , (ROEAP)
N Mr. Raja Roy Singh (ADG/ROEAP)

6. Dr. Moharidev Bhattarai acted ag «Rappma/nd Dr. Thamrong Buasri as
Secretary of the Group. The Group had five sessions.

7.  Before starting on the work plan, the Group carefully examined the formu-
lation of immediate objectives and also reviewed APEID's activities relating to
universalization of education in the second cycle. A review of the main activities
undertaken during the second cycle is contained in the annual report of APEID
from which an extract relating to uUniversalization of education is excerpted as
~Appendix to Group A report. These activities were focused on inter-country
exchange of experiences and information, and a beginning was also made ni
training programmes. The activities of the second cycle have created a good
foundation for the work which needs to be undertaken in the third cycle.

7

8. The Group showed concern for artxculatmg the activities in the second
cycle with those of the third cycle in order to produce greater impact. The
Group noted that in terms of the immediate objectives, the programme area
covered all children and young people who have not been reached by educational
provision; the focal points, however, were o1 population groups for which the
problem of non- attendance was pagyticularly severe.

9.  The Group then considered the first objective and agreed that, for better
clarification, some modlflcatlons weTre needed. The modified objective should
read as follows

« '"To promote policies and affirmative attitudes in the policy makers,
academic community and society concerned with extending educational
opportunities for children and young people, notably:

. a) girls and women;
’ b) out-of-school children and youth;
c) disadvantaged and deprived groups; and’
- d) mentally and physically handicapped groups .

4 L4
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Group discussiong and (report
"™0. There was common agreement that universalization of education referred
v not only to increasing aetess to educational opportunities, - but also to improving °

the quality of education 4§ those already *embraced by system. In other words, ( '

universalization.of gducation would ‘therefore be conce Med with two aspects,
namely, quality ugntity . . - K

‘1. .In developing the suggestions for the work plan, the Group gave special '
. attention to-the principle of concentration. Instead of devqloping one project for -

L_‘Jeach objective, it suggested seven projects, each addressed to ane or more

objectives: One of these Rrojects suggests three joint innovative projects : St
addressed to the attainnent of the objectives for the Programme. The seven
projects are entitled as follows:

@ . )
Project 1 Promoting policies and affifmative attitudes ,

- S Piojeci 2 Education, of handicapped children

Project 3 -  Facilitating the development of new structures fncluding institu- -
- ‘ : ti arrangements both formal and non-formal and mobilization
) SR of community, resources - @ . B T . '
, Project 4 -  Meeting the rning needs of childrén and young people without -
) . T access to ational 'opportunities,' or Mse who are edueationa
X disgdvantaged and the disabled, focusing on pl?lning, nmtanagement;
' o " monitoring and evaluation and yomoting application of innovative
! methds ' ' ’
Project 5 -  Strengtfiening professional services for equalization of educational
L ‘opportunities - - . *

* -Project 6. - ) "romoting better health and nutrition through education

PrOJec_:t 7 - Joint innovative projetts. ’ J

/, ' 12.. The Group conidered that in the Universalization of education, both formal
and non-formal modes of education, including non-formal education of’pre-school
children, should continue to be strongly stressed, as was done in the second s
.Ccycle. . . . £o.

13.  Building on the activities of the second“cycle, the Group considered that in
the third cycle, priority should he given to development of attitudes, skills and
. understanding (training programmes); studies and expansion of knowledge base;
th phasis on, sharing of experiences. It stressed, that the work . -
® glan should aim at igvolving people at the grassroots level, and pex:_.sgnnel cfrom
other development sectors. A

14. | The Group realized that in a programme of optimizing univer§akHzation of
education, 1t was umportant to tonsider the education of nt}e/parents becguse
childxen spend more time at home than in-school. Parenfs’ education is particu-

larly important for illiterate parents. . . ‘

15.  The Group also indicated linkages with other development adtivities whereve
practicable. Stress was given to‘bﬁnqm evaluation by target groups to provide .
_ More systematic basis for evaluation . - '

-
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“16. In the aclevement of the objectives of the Programme, it was stressed that
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the deve¥ment support communication would need to be given more emphasis at
the national level, harnessing mass media and involving all sgctors of society. )

17. In the formulation of acuvities for the purpose of conducting or compiling*
studies, 1t was emphasized that a principle to be followed wouki¥e to use and ‘ .
build on what was already existing so that new studies would be formulated only < ' ’
for the research gaps that were- 1dermf1ed . s - .

18 In the allocatlon of responslbllxtxes for undertaking activities, ¥Was agreed
that a greater number of activities be sited in the Member States/Assoc1ated
Centres than central}y at the regional level. : - .

19. The detaxls of each project appéar in "Work Plan of APEID for the Third
Programming Cycle, 1982-1986". .

P

Appendix to Group A report

-
. j—

Report of activities in the second cycle

a) Universalization of education: Access to ‘education at first level by both

formal and non-formal means o
. ‘ —
1) Desigmng and development of alternative siructures - -
- -~ g .

20. In 1978, non-formal education specialists from ll°'countries reviewed'pro-
jects embodying alternative structures in educagtion linking formal and non-formal
education, for accelerating universalization of education, and prepared proposals
for renewal of the projects in their charge. This renewal involved, 1n some
cases, modifications in‘the design of the project undex way, and 1n others, .
planmirig fér the. next phase of the project. The report of the meeting has been
published and disseminated. ’

21. Towards the same end, dunng 1979, studies on linking formal and non-
formal education were contracted out to national scholars of four part1c1patmg
countries. Also continuing 1s the inventorying of pxojects empha31zmg lmkmg
of formal and non-formal education and 1llustratmg new structures developed in
the Member States. .

i1) Curricula and training of teachers and other personnel

.~

22. Experiehces of 14 projects (e. g micro- teachmg with and w1thout expen-
sive gadgets, modular apd semi-modular’instructional materials, and a
miscellany of program::l‘;s comblmng a number of techniques) were Ls-f"ﬁv:hesmed
by participants from 11 countries. They explorgd likely problems and strategies.
The report has-been published. A compamon‘volume mnventorying such projects

has also been published. o

-

23. Traimng meth&ologies based on locally available resources: Innovators

frem nine countries reviewed meeds, problems and growth peints in their coun- .
tries. The outcomes will be fed into a jopat innovative project on meeting the

needs of disadvant »groups; and also used by the Member States in 1mprovmg

their on-going prggrammes. 58
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24. One activity during 1980 focused on training methodologiés for multiple
classes and disadvantaged groups; and the other on evaluation of in-service )
primary teacher education programmes ag a jJoint innovative project.

25, In respect of under-privileged groups, two objectives have been pursued:
one, the reducing of the cost of educauon in monetary terms and making better
use of the local resources; and developmg teaching-léarning methods more suit-
gble for multiple class teaching; and the second, surveying the needs of dis-
advantaged groups, researches on teaching and of methodologies and preparing
guidelines for changing the methodology and content of teacher education to ‘make
them more suited to under-privileged groups of the population. The outcomes
are: (i) the review of experience of community resouroe-based teaching metho-
dologies; and guidelinés for exchange of experiences and further development and
extension of new approaches; (ii) documentauon of the innovative programmes
and the innovative centres in APEID countrieg' for dealing with either multiple
class teaching or specific needs of different categories of the population;

(1ii) review_ of the existing situation and problen?s confronted in respect of each
specific need of different categories of the population; and (1v) guidelines for
developing national capabilities to deal with them. The objectives in each case
encompass both to extend education and to make it more relevant to each.specified -
group, " - *

26. Detailed designs of the activities to be undertaken under three joint innova-
tive projects were established by the research teams ¢hrough the following

activities: (a) Design and Development Meeting on Joint Innovative Project on

Meeting the Needs of Young People Without Schooling or With Incomplete Schooling, 3
Bangkok, 14-23 July 1980; (b) Initial Planning Meeting on the Study on In-service

"Primary T®acher Education, Philippines, 26 August-4 September 1989; and

(c) Planning Meeting on Joint Innovative Project on Integrating Subject Areas in*
Primary Education Curriculum, Republic of KoreaX 3-8 November.1980. The
research teams of the countries pért1c1patmg in these projects are currently

. engaged in the next phase of the project in the light of the guidelines developed

at the above meetings attended by two or three members, incf@lling the leaders,
of the national research teams.

1ii) Instructiogal materials and technologies

27. A series of regional activities have been /Orgamzed for promoting the .
development of low-cost educational materials with emphasis on the use of local
resources for improving learning situations in the classroom.

28. Several national workshops have-also been organized for training a corps of
people in developing low-cost educational materials, development of educational
technology programmes in relation to non-formal education and development of
distance learning materlals and script-Wwriting for edycational broadcasting

programmes. w

29. An mventory of low-cost materials has been nrinted and dissemiyated.
30. Guidelines for production, utilization and evaluation of educationdl broad-
casting programmes were developed by a.regional meeting. ’
v . 59
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31. A regional workshop provided opportunities to specialists from seven
countries to study correspondence education in Australia during 1978,

32. The various activities planned for 1980 and 1981 will focus on three major

aspects: (i) extension of impact to the grassroots level in respect of the development .
of§v-cost educgtional materials; and (1i) initjation of a series of national and .

su regiqpak“’fdrkshops Yor co-operative exploration of problems and issues and

development of exemplar materials for training in the production, utilization and

evaluation of educational broadcasting; and (iii) holding a regional prorhotional

nreeting on printed materials, particularly textbooks. '

Selected publications:

Linking formal and non-formal education, 1979 '
New techmques for preparing educational personnel, 1979
Strategies for development and use of instructional materials, 1979

Meeting the edl;cational needs of young people: Design of a joint
1innovative project, 1980

Preparing educational personnel: Training methodologies based on # —
locally available learning resources; report, 1980.

b) Education for Better Health and Nutrition -

"3 -
. Curriculum development and teacher preparation '-

33. In all curriculum acuvities, and most of science education workshops,
health and nutrition has been covered as one of the goals of reorientated basic
education. .

34. The first activity, exclusively devoted to the theme,was a technical working
group meeting held in New Delh1, India from'l5 to 24 September 1980, attended

by 12 participants from 9 countries, namely, Afghanistan, Bangladesh, India,
Indonesia, Malaysia, Nepal, Philippines, Sr1 Lanka and Thailand. Four resource
persons, one each from India, Philippines, Sri Lanka and Tpalland and two’
ob3ervers, one each from Republic of Korea and India, also participated in the
meeting. '

35. In their deliberations, the participants developed guidelines for health
éducation with particular reference to curriculum, instructional materials and
roles of chtionarles and their training. The report has been published.

36. s a follow-up on the Meeting, Afghanistan and the Philippines have agreed,
through exchanges of letters, to organize national workshops in two phases.
Phase one would'be a one-month preparatbry activity 1n which a group of six to
eight key persons in the area of health and nutrition, would generate 1deas; plans
and materials. Phase two of the workshop would bring together a larger group of
about 15-20 participants consisting of teachers, principals, supervisors, adminmis- "
trators and those who are already engaged in health and nutrition a hat-particular
level and type of education. This phase should be devoted to in-depth\study of 1deas,
plans and materials, with a view to their appraisal and further refinement and for
formulating a plan for trying out and making use of the materials in educational
institutions and/or 1n non-formal educatiop programmes, . ’ . o
60 ) , ¢
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?

13

Science education

37. At a regional workshop on the review of biology education in‘Asia held in
the Philippines in August 1980, one.of the special concerns was the appreciation
of biology ta health and nutrition. ! ' ‘

- ;
Management and planning

38. . In the Seminar on Rural Development Planning convened in Bangkok from
8 to 16 December 1980,/ 0ne of thé concerns was the irﬁprovement of health and
nutrition of rural people. Several papers on ¢urrent development, a complete
account of health and nutrition activities of a country and an inter -faculty project
of a university, were analysed in-depth. . )

.
~ L4
A

Information materials

3§. Write-ups on a community health project of a university and stveral
sklf-learning modules have been prepared, printed and disseminated during
1979-80. _— )

40. An overafl synthesis of the outcomes of previous APEID activities, papers
prepared under contract on the subject, ad other writings on developments in
this respect in the region, has been prepared and is being reviewed, for possible
revision, and dissemination. ’ '

4l. Some of the materials now bein} edited are"

L3

\
Medicine' from plants - A unit for teacher educators

Management of domestic waste - A learning unit for elementary
school teachers

Relating health and sanitation - In-service teacher education materials
o science teaching, using
local situations/problems

Selected APEID publications

«;2. Good -Bye Waste - A self—learninglinstructiOnal module for
’ ) primary schools (1979)

The Comprehensive - A Philippine experience on designing
Community Health Programme  instruétional materials for general
- its.role in training for rural education and-teacher training -

development a portfolio of experiences in Asia and
Oceania (1980)
» N ¢ * , -
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Report of Group B

Education for promotion of scientific and technological

competence and creativity; and education and work

The Group was composed of the following:

Chairman

Members

“

44,

45.

3

Dr, Shigeo Tajima

Mr. Gordon Tasker
Dr. R. Ibrahim
Dr. M. Husain Qazi

(r. Nguyen Minh Duong

Ms. Nguyen Bich Chau
Mr. Sterling Perera
Dr, Pisarn Soydhurum
Dr. M.C. Pant

Mr. C.T. Crellin
Mr. A. Dyankov

(Japan)

(Australia) -
(Indonesia)
(Pakistan) .
(S.R. Viet Nam)
(S.R. Viet Nam)
(S#i Lanka)
(Thailand)
(ACEID)
(ROEAP)
(ACEID)

Dr. M. Husain Qazi acted as Rapporteur, and Dr. M.C. Pant and Mr. A
Dyankov as Secretaries of the Group.

The Group was assigned to develop the work plan for the following two pro-

and creativity;

46.

47.

48.

States and do not need any change of a substantve nature.

Followingai

gramme areas: (i) Education for promotion of scientific and technology competence
(1i) Edlication and work. The Group met in six sessions.

general guidelings established by the Regional Consultation
Meeting, the Group started its work by first examining the various suggestions
offered by the participating countries in respect of these two areas. This exercise
helped the Group to list the various concerns of the participating Member States
and the type of experiences that would be available for sharing in the network
during the third-cycle period. The Group then reviewed APEID's activities in
these areas during 1ts second-cycle operation and the outcomes of these activities,
including the various reports and the recommendations made therein. This
exercise was undertaken to ensure d'at a continuity from the second cycle 1s
maintained in the work plan that the Group may propose for the third cycle, and to
base the third-cycle activities on the achievements made during the second cycle.

Following the above two exercises, the Group carefully examined the
formulation of the immediate objectives as developed by the Task Force and the
modifications proposed by the Regional Consultation Meeting.

The Group agreed that the objectives for these two programme areas as
. formulated fully covered all the expressed concerns of the participating Member

However,in the area

of education and work, the Group made modifications of an editorial nature.

49.

tions are reproduced in the Appendix to Group B report.

The Group also made recommendations on the question of qualifications of
the participants and evaluation of participation in the activities. The recommenda- |
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Group discussions and reports on programe areas

Programme Area Il - Education for promotion of scientific and technological
competence and creativity

50.  All the nine objectives under this area were fully endorsed Under objective
1, the scope*was extended to include evaluation.

51.  In order to achieve the above bbjectives, the Group identified the following
six projects:

Encouraging innovations in designing and development of curricula,
methods, evaluation and organizations for development of scienti-
fic and technological competence and creativity;

P_‘rOJect 1

’

Promoting pre-service, in-service and continuing education of
science and technology teachers and other educational personnel;

Project 2

t

Project 3 Training in design and development of instructional materials,

including self-learning and distance learning materials;

Project 4 _Joint innovative studies and co-operative efforts, including training
for the design, development, evaluation, maintenance, repair and

effective use of equipment for science education;
4

Project 5 Promotion and strengthening the development of facilities for
dentification and nurturing of scientific and technological talent
among the young people 1n and out of sthool and adult working

population;

Project 6 Promoting public understanding of science, 1ts apphcénons and

implications.

52. The activities proposed under Project 5 will take care of the concerns
included under objectives (e) and (f). Similarly activities under Project 6 have
been proposed to take care of the concerns of objectives (g) and (h). So far as
objegtgive (i) is concerned, the Group was of the view that no separate project as
such is needed for this purpose, and the concern of objective (i) should bé fully
reflected in all the other projects suggested by the Group.

53. In etailed work plan, the Group has also indicated the linkages between
activities proposed under various projects in this programme area as well as the
linkages of some of the activities of this programme area with the concerns of
other programme areas.

Programme Area IIl - Education and work

54. After careful examination of the ten objectives proposed 1n the Task Force
report for this'programme area, the Group was of the opinion that the objeCtive
relating to promoting exchange of information and making use of community
expertise as a learning resource may be deleted. In view of the deletion, the
Group expanded the scopé of the first immediate objective to include the use of
community facilities and expertise as learning resources for linking education
to the world of work. Certain editorial changes were also proposed in objective
(c), (e), and (i). In order to attain these nine objectives, the Group proposed
tt‘ne following 8 projects for the work plan of this area:

L 63
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Project1 -  Stimulating efforts for linking education to t* world of work

Project 2 -  Promoting establishment of systems and facilities for studies on
trends and future occupation requirements and related skills :

Project 3 -  Promoting studies and exchange of experiences leading to the '

' optimum utilization of diverse institutional arrangements for

providing vocational and technical education

Project 4 - Encouraging the development of instructional materialsfor voca-

. tional and technical components of secondary education

Project 5 -  Promoting studies and exchange of experiences on evaluation and
certification of systems used in vocational and jtechnical education

Project 6 -  Strengthening national efforts for development of curriculum
including instructional materials anq physical facilities for-voca-
tional and technical education

Project 7 -  Promoting pre-service and in-service training programmes for
teachers and related personnel 1n vocational and technical educatien

Project 8 - Enhancing the relevance of science and mathematics curricula for

vocational and technical education s

55. The details of each project appear in "Work Plan of APEID for the Third
Programming Cycle, 1982-1986".

Appendix to Group B report

Notes on participation and evaluation
’ s — .

Part: cipation .

56. On the question of qualifications of the participants, the Group was of the
opinion that it 1s neither possible nor desirable-at this stage to indicate for each .
/ individual activity the qualifications of the participants, particularly in terms of

' the academic degrees, professional qualifications and experience. It recommended
that such detailed profile of the participants should be worked out by ACEID on the
basis of specific objectives that may be set for that activity and its expected out™’
comes,and this should be clearly reflected in the invitation letter when nominations
are requested from participating countries. In order to develop such profiles,

the Group suggested 6@ following major criteria for determining the participants’
qualifications: -

a) The participant must be a staff member of an Associated Centre or 4n
. agency/agencies involved with an Associated Centre in a particular
related project; Co-

* . ! . .
b) He/she must have extensive expeﬁce and appropriate academic quali-
fications in the concerned subject area-

c) He/she should be critically placed so as to ensure a nﬁm'ph'er effect

»
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on his return after participation in an activity. His/her continued
association for a reasonable time with the innovative project
should be foreseen while making the nomination;

d) So-far as attachments and other training activities are concerned,
the nominees should be those who are actually and actively engaged
in various development tasks for which the-attachment is being
sought or training programme is being organ\ized'

e) Participation of classroom teachers should receive spec1a1

consideration. ..
S

Evaluation
57. The Group deliberated on the question of evaluation and agreed to propose

that the following general recommendations may be con31dered for apphcanon to
each activity and project: .

a) For participants at seminars and workshops:
i) ’Evaluation should be done by each participant at the end of each
activity;
ii) Guidelines, formats and specimen evaluation instruments should
be prepared by ACEID for use by the National Devwelopment Groups

and the Associated Centres, some of which may include follow-up
components;

iii) The self-evaluation report should be copted to the respective
Associated Centre, the National Development Group, and ACEID,

b) For activ)&ies undertaken by the Associated Centres:

i) Evaluation should be done at the end of each phase of activity by the
Associated Centre;

ii) Guidelines, formats, specimen evaluation instruments should be
prepared by ACEID;

iii) Evaluation reports are to be copieq to the National Development
Group and ACEID;

¢) For programmes: (to be done by the National Development Groups with
the help of the Associated Centres):

1) Evaluation should be frequent, and at least once in 18 months,
preferably before each Regional Consultanox{ Meeting;

ii) Reports are to be copied to ACEID.
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Report of Group C

-

Education and rural development

and
Education and urban development (
Members
Chairman : Mf¥. ]J.E. Smith (New Zealand)
Members : Mr. William L. Streat (Australia)
Dr. Shib K. Mitra (India)
Mr. Khamtanh Chanthala (Lao P.D.R.)
Mr. Mohamed Latheef (Maldives)
*  Dr. Prem Kumar Kasaju . (Nepal)
" Prof. Nguyen Duc Minh (S.R. Viet Nam)
Mr. Ang Gee Bah ) (SEAMES)
Dr. T. N. Upraity ' (ROEAP)
Dr. Ansar Ali Khan (ROEAP)
Mr. Khoo Eng Choon - (ACEID)

58. Mr. T.N. Chaturvedi (India) joined the Group from time to time.
Mr. K. Regupathy (SEAMES) replaced Mr. Ang Gee Bah on Monday, 8 June.
Mr. Mohamed Latheef acted as Rapporteur and Mr. Khoo Eng Choon as
Secretary of the Group. '

59. Discussion began with a detailed examination of the development objectives
and immediate objectives as, approved at the plenary sessions.

Education and rural development

60. An examination of the development objectives brought s@e/c,onfusion
regarding the words "aim at p%bmoting awareness.... . It was felt that more
definition of this statement was required, and, accordingly, the development

objectives were amended as follows:

"The programme in this area will aim at increasing the awareness of and
commitment to the crucial importance of the rural sector for national
integration and development, linking educational programmes and methods
to the needs of the people, a.nd'tﬁ‘ereby enhancing the contribution of educa-
tion 1n inter-sectoral programmes and programmes of other development
sectors. " )

—
%6l. When examining the immediate objectives related to this programme area,
the Group felt that there was a need during the third cycle to undertake a closer
examination of the programmes linking education'with rural development in order
that better results can be achieved.

62. Accordingly, a new objective was included that sought to continue the iden-
tification of the issues, problems and growth points involved in education and

rural development. It was felt that this re-thinking of the basic issues was
necessary throughout the region to give a more substantive basis to the programme

of the cycle.
66
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63. The next three objectives, on examination, were seen as being mutually
related as they were all concerned with the development of appreciation of the
importance of rural development in national development. While programmes
to do this could be related to planners and policy -makers on the one hand, pro-
grammes for workers in the field should more properly be directed towards
involvement rather than orientation. As regards the recipients of the learning
programmes, it was felt that the role rather than the importance of rural devel-
opment in national development should be emphasized. Accordingly, three
immediate gbjectives were amended to reflect the Group's thinking, while three ’
other objectives were retained as suggested by the plenary. \

Work Qian . s

64. In terms of the foregoing, the Group recommended seven projects and a
number of activities under each, with a view to achieving the stated objectives.

65. For that reason, the first project is aimed at continuing the identification
of issues, problems and growth points. That there are only two activities
suggested for this project should not be taken as any diminution of emphasis but
sather as the necessary re-establi$hment of guidelines following a careful study
of what the various Member States had accomplished in thé previous cycles.

66. The activities for the other six projects are 'very much related to those of
the first project, and the basic considerations in this programme area, in the
Group's view, ‘were:

-

a) An awareness of the consequences of inaction;

b) The directions in'which development should proceed;

c) The purposes as well as the quality of the programmes;

d) The limiting factors in each commumty,

e) Consideration of equity between rural and urban, male and female;
f) The need to encourage productivity.

67. In view of the above, the Group felt that most of the activities should
commence early in the third cycle with flexibility in the timing of the activities.

Education and urban development

68. The Group adopted the same procedure in conmdenng the second programme
area.

69. The development objectives were scrutinized by the Group and amended '
slightly. The revised version of the objectives is as follows:

"The programme in this area will aim at promoting an awareness of the
dimensions and immediacy of the problems of urban living and their
implications for education; encouraging initiatives in search of new
+ structures, methods and approaches for providing the skills, knowledge
+ and atutudes needed to live*in an urban situation. "

70. As this is the first time this topic has appeared in the work plan of APEID,
the Group saw the need to ensure that the immediate objectives of the activities
establish a sound basis fos future development.

67
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\ .
71. ' e four objectives approved by the plenary were considered by the Group
which ag to amalgamate the first two.

Work plan

72. The Group identified three projects, under each of which are p:oposéd a
set of activitiés. Because this is a new programme area proposed for the third
cycle, the Group recommended that most of the activities be scheduled to
commence early in the cycle, subject to flexibility in timing of implementation.

73. In summary, the Group proposed the following seven projects for one
programme area and three projects for the other.

Edecation and rural development

Project1 -  Issues, problefns and growth points
»

Project 2 -  Orientation programmes for policy makers and planners
Project 3 - Developmgnt of programme for the involvement of teachers

and related personnel
Project 4 - Development of learnin'g programmes for children, youth and

adults

N\

Project 5 - Enhancement-of institutional capabilities
Project 6 - Exchange of information and materials to facilitate co-operation

Project 7 - Research and policy studies into linkages between formal and
non-formal education and community participation

Education and urban development
o

Project1 - Issues, problems and growth:points in education and urban
development *

Project 2 -  Co-operative development of structures, materials and
programmes ‘

Project 3 - Harnessing community resources

74. Under each project, certain activities were also suggested, the details of
which appear in "Work Plan of APEID for the Third Programming Cycle, 1982-
1986 . L4
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Report of Group D

Educational technology with stress on mass media
‘ and low-cost instructional materials and professional
support services and fraining of-eudcational personnel

75. The Group was composed of the following:

Chairman : Dau}c Abdul Aziz bin Ismail (Malaysia)
Members : Mr. Li Qin (China)
Mr. Li Fayou . (China)
Mr. Yoshiyuki NishiZawa " (Japan)
Mr. Goh Keat Seng (Malaysia)
Prof. Donald Bewley ’ (New Zealand)
Miss Napa Bhongbhibhat - (Thailand)
Mr. Uvais Ahmed (AIBD) )
.Mr. E. Brunswic (Unesco, Paris)
Dr. H.K. Paik (ACEID)
Dr¢ R.C. Sharma- (ROEAP) ~

76. Mr. Goh Keat Seng acted as Rapporteur and Dr. H.K. Paik as Secretary.

77. In order to maintain its emphasis 1n both its areas on infrastructural
development, the Group spent much of its time on reconceptualizing, in its own
terms, the objectives conveyed to it from the Task Force.

78. In Programme Area dealing with educational technology, the Group developed
2 model that, in its opinion, would eff;c((.ixe]*,reflect the concern of the Task
Force for the institution of systems and structures for the effective utilization of
simple as well as advanced technology. The model is giver below:

' ¢
Systems, Structures \/‘

Simple -
Technology @ / [ \\ \
) E -
£ —Planning{— Production [Utilizationj— Management{—Evaluation
g 4
Advanced = Traini )
Technology , raiming

79. Based on the model, the immediate objectives set out by the Task Force
were regrouped into three main objectives. In this regrouping, the development
of educational materials, programmes and equipment were seen in the context of
the main infrastructure. —_

80. The Group took into consideration the concern expressed by some members
of the Task Force about the development of textbooks that are both renewable and
durable. The Group felt that adequate attention would be given to this problem in
the wider context of the first immediate objective in this programme azxea.
69 ’ 3
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8l. Ir Programme Area dealing with professjonal support services, the
obJecuves developed by the Task Force were regroupéed to focus on three main
areas of concern, namely, systems and structures to promote (a) professional
competence of teachers and other educational personnel; “tb) co-operation between
educators and other professionals;and (c) exchanges concerning policies of staff
recminnent and development,

82. The projects proposed by the Group reflect its concern net only that systems
and structures be developed, but that appropriate attitudes be encouraged. Careful
scrutiny was made of the suggestions received from the countries to ensure that
the main concerns of the Member States were not ignored. The Group also tried
to avoid duplication of projects and activities already undertaken during the second
cycle. ‘ . .

v

83. In the development of projects, the Group attempted to set out proposed
activities in concise but clear language in the manner of the exemplar format
given in the guidelines. Where necessary, amplification of various terms used -
in the work plan were given as footnotes.-

84. The following projects were proposed:

N

Programme Area VI . (Educational technology)

Projéctl - Development of systems and structures for teaching- learmng
materials, including textbooks. .- .

Project 2 Development of distance learning systems and structures.

v

Project 3 Local resource centres. P -
) . )

. ~ =~
Project 4 Promotion of the effective use of educational technology.
L 4

PrOgrarr;me Area VII (Profess\lﬁnal support services)

Project1 - Systems, structures and services for raising professlonal com-
! petencies., .

Project 2 Content, matenals and programmes for initial and continuing
training. ) ) . 0

Project 3 Co-operation among educators and other professionals in rejated -
fields of development. :

Project 4 - Recruitment and career development of education personnel.

85. The Group recognized that all its projects would have important linkages
with all five development areas and relevant 1nfrastrucmre areas.

86. The fetalls of each project appear in 'Work Plan of APEID for the Third .
Progra ng Cycle, 1982-1986. "
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Report of Group E

Cor'oberatlve studies, reflections and reseaich
related\:o educational development and future onentations

3

8# The Group was comésed of the followmg"‘ ) -
.Chmrma_m .@h. Mohamed Waheed Hassan (Maidiyes) '

.Members :° Mr. Sayed Nejatullah Hussainj . ', (Afghanistan)
Y. ~Dr. Boediono ,. . .. . _ (Indonesia)
‘ Mr. Shigeo Mlyarrroto .o * {Japan)
Mr. ‘Alias Abdul Karim ~ (Malaysia)
. Dr. Lourdes Sumagaysay i . (Pnifippines)
Dr. Dop Hee Lee ' ¢ (Rep. of Korea)
Dr. Abdyl Latif- . (ACEID)
Mr. Tun Lwin . - (ROEAP)
Dr. Maria LaoSunthara/M’r\\_E Djaka (ROEAP)
. . Mfss Charatsri Vajrabhaya ACEID)
4. - Mr.S. Horie - e , (ACEID)

88. 'Dr. Lourdes Sumagaysay acted as Rapporteur and MISS Charatsn d
Vajrabhaya and Mr. Horie dctéd as Secretanes -

8%— The followmg‘ also attended some of the group sessions:

- - . Mr. Eri¢ de Silva (Sri Lanka)
Dr. Shib K. Mitra (India)
Mrs. Suad K. Ismail (UNEDBAS)
Mz. E. Brunswic % i (Unesco, Paris)
Mr. A.O. Ogunniyi (NEIDAY
Mr. A, Isaksson . - (CODIESEE)

. Mr. Leton F. Thomas N ( EID)
) ] “Me, JB Chandler o (IBE). .

90. " This programme area is.a new one under APEID, to be initiated in the _
_third cycle. . - » To- . -

»

91. .Before starting the discussion, the Group inwited Dr thb K. Mltra to
» . present the paper which has been incorporated in a working document entitled
» 'Some thoughte on the emphases of APEIS in the third tycle.’ His paper dealt °
with expérﬁptal and developmental research mcludmg evaluatiorr,

R

‘92, The#group membérs theh gave brief statements on the types of research
mstltutlons and research activities in their respective countries..As a result
it was noted that in some (but very few) countries, some research work has been’
‘or is being yndertaken to-lek into the future directions of education. However,

_ the work geems to be related mamly to lofig-term educational plenning ratheg
than futUTistic concept of society ‘towartds which education must be geared or /
seeking new concepts and styles oY‘learning 80 a8 to énsure%at education will be;
responsive to the future trends in natlox;al development ,The Group therefore
developed a Etoject on "Al(grnativ; futures’ angi educatdon". ~
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. 93. One project envisages reflectlons -and’ studles on the assumptlons, paradigms,

.

concepts and methodologiestpf research and evaluation, and to sensitize and train

personnel in the Member States in réspect of these dimensions. Four papers
included in the working document referred to above make a powerful’plea in this

. respect one paper deals with 1nva11d1ty and misleading cguclusions f national

* evaluation studies; another calls attention to the need for more extensive training

of research personnel than is generally recognized; the third deals with the -

researchers’ frustrations in promoting use of research findings in traditional
subjects ' teaching; and the fourth on management of innovation indicates needs to

be served by different types of research and.by diffegent instruments at differqat

-y

phases of innovation. - ®. . ) .

94. Above all, the concern considered in this project is the lack of creativity in
research attributable 13rgety to uncritical acceptance of paradigms and userof
inappropriate research and evaluation designs and statistidal analyses.

95. The Group took note of the concern expressed by several participants that
..efforts must be made to study the)frér relationship between education, culture,

s and technological advancement, so that appropriate balance and harm tween
these elements are maintained. This concexn will.be translated into operational
.t terms In the project on "inter-relationship between education, culture, technology

and development". o .

. 96. Two 6ther‘project§\are concerned with the infrastructures for research and

evaluation and for promoting utilization of research fmdmgs. It will be necessary

tordistinguish these infrastructures which promote capacity for undertaking

research, develepment.and information, from the actual use of these facilities .
proposed in other programme areas. . . <

97. THhe Group prepared detailed activities for the following 5 pro;ects

. Project1l -

~
Project 2 -

Prpject 3

T .
-

j?ojéct 4 -
\ >

l5roject 5 -

Alternatlve futures and education - . . .

Reﬂectlons a.nd studies on'the state of art in research and evalua- 4 Q
tlon . . T

13 L) . '
Inter -relationship between educatlon, culture, technology and
development

.
Strengthening of national capabilities in information systems and
techniques with reference to re sear'ch and project developm,ent . -

Infrastructure for research and development

98. The details of each project appear in "Work Plan of APEID for the,Thizxd
P,rogramrmng Cytle, 1982-1986". . . .




ANNEXES

Aruitoxt provided by Eic:




. : .- . " ANNEX 1
AGENDA

1. Inaugural session-.

. Election of Officers of the Meeting

. Consideration of the vaisional‘ Schedule of Work
Evaluation of the second-'cycle operation of APEID

Sugge%tions on the general scope and design of the third programmiﬁg cycle
of APEID (1982-1986) ‘

i . 6. Group discussions and drafting of the Work Pla.n of APEID for the third ,‘ \
\programrmng cycle .
~ 7.» Consideration and adoption of the draft report and Work Plan of APEID for
- the third, cycle .

e 8. €losing of the Meeting‘ , ®
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ANNEX 11

-

: g ADDRESSES AT THE )'.NAUGUW SESSION

Ve,

Statement of Welcome by Mx. Raja Roy Singh
Assistant Director-General, Unesco Regional Office
for Education in Asia and the Pacific

¢ s . ) *

Your Excellency, Minister of Education;~Gove nt of Thailand,
Your Excellencies,

Distinguished Participants, e

Ladies apd Gentlemen, )

It is'a pleasure as itis a privilege for me to extend to you, on behalf of the .

Ungsco Regional Office and on my own behalf, a most cordial welcome to the

. Seventh Regional Consultation Meeting on Programming and Evaluation of the
Asian Programme f Educational Innovation for-Development. I am grateful to
the participants and their Govegaments for responding to our invitation.s Your
presence here is an expressior’ of the continued interest and support of the Member
States to the Programme. I am also grateful to the representatives and observeys
from the U.N. and other Organizations and in welcomhg them would like to urge — -
that they feel free to take full part in the debgteq.nd delibergtions of the Meeting.

. The Asidn Programme of Educational Innovation for Development (APEID)

’ . is a joint activity of the Member States participating in it, designed, executed and" .
. supervised by them. The Consultation Meeting is one of the key mechanisms

through which the Asian Programme engages their pagticipation at every stage,

- from the desiiof the Programme to its evaluation. e Programme itself brings

<

N~

together in a cg-operative network the many institutions and organizations of the
Member States, \thys creating a unique pool of educational experiences, insights
and dills on which the participating Member States draw and to which each con-
tribufds. The present Meeting ‘is the seventh in the series of Consultation Meetings,
and ig being held at.an important juncture in the evolution of the Programme., It
. will undertake an evaluatjve review of the second-cycle operation of APEID whi®a *

will be completed in Decemben 1981, and to prepare the plar for the third cycle

" covering 1982-1986. I have no doubt that our-present Meeting will sow the seeds

. for new initiatives and developments in regional co-operation. Wg all look forward

to your deliberations in the next few,days with hop® and expectations.

1 .would iike to avail of this opportlmfity to express, on behalf of Unesco and, . x

. . if I may, on beha]f of the Consultation Meeting; our grateful thanks to the United
- Natons Development Programme for the support it has provided to the Programme
. - ' in a spirit of partne.rship in development,” to the Royal Government of Thailand .

~ . L P % '.87’
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y

Annex II - Addreases at the. inautiural session

for the host facilities provided to us,and the Thailand National Commission for
Unesco for the many courtesies and considerations extended, and to the Govern-
ment of Japan for its support, contribution and co-operation to the Programme
since its very inception. : .

v/

Your Excellency, on behalf of Unesco, its Regional Office, and the Asian

-Centre of Educational Innovation for Development, and on my personal behalf, we

are grateful to you for responding to our request tQ inaugurate this Meeting,
despite the heavy calls on your time by duties of state. Your pressence with us
this morning is an earnest expression of your interest in the work and programme
of Unesco, and its efforts to contribute to the development of education in Asia
and the Pacific, May I now request Your Excelleficy to inaugurate the Meeting.

. Inaugural address by H.E. Dr. Sippanondha Ketudat
Minister of Education, Government of Thailand

Mr. Assistant Director-General of Unesco,
Distinguished Participants and Observers,
Ladies’and Gentlemen,

X
It 1s a great pleasure and honour for me to be here with you this morning

T e First of all, I wish to thank Mr. Raja Roy Singh, the Unesco Assistant

Director-General for Asia and the Pacific, for his kind invitation to me, and for
the many background documents he has sent:me on the programme and develop-
ment of APEID. In fact, I have been following the progress of APEID all along
with keen interest, as 1t is one of the most important regional programmes in
which the Thailand National Commission for Unesco, of which I am the chairman,

_ has been actively participating. APEID, after almost two cycles of development,

seems to have distinguished itself as a fine model for technical co-operation
among developing countries in Asia. Its success, if I may venture to say, lies
in the continued and growing interest and support of the Member States in the
Programme,‘t_he fact testified to, not only by the active co-operation which the

- various associated national institutions have been renderigg APEID, but also by

the presence today of all th¢ eminent educators représ'én'tiﬁg the member countries
at this import'ant APEID Meeting. Cor .
»

On behalf of the Royal Thai Government, -and on my behalf, I would like to

extend a warm welcome to Thailand to all the distinguished participants.

As an educatiomst who has been very much 1nvolved in educational planning
and administration, I can sincerely appreciate the importance and necessity of
regional consultation meetings for the evalyation and planning of the Prpgramme,
such as the one you are convening. It {s necgssary, after a cettain period of
operation, to hfve an evaluative and systematic refiew of the Actwities, to see how
far the aims and objéctives as dhted Rave actually%een achieved 1n practice, and
to consider the usefulness and the impact of the.programme participatipn atthe
national and regional levels. In the evaluation process, 1t 1s also imperative to
look into the effectiveness of the existing institutional mechanism and methods of

77 ’
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work, and to see whether any improvements could be made to enhance the
Programme 's progress in the future. '

I am happy to note also ‘that at this Consultation Meeting, you will discuss
the general scope and design of the third programming cycle of APEID which is
to cover the period 1982-1986. In so doing, the work and evaluation of the projeets .
and activities in the second cycle should be made use of in order to ensure con- : !
tinuity. Moreover, APEID programmes in the future should be more flexible so
as to enable Associated Centres to make adjustments or revisions according to
their national needs, thus allowing them greater chance for programme participa-
tion and for deriving fuller benefit therefrom.

5 ]

May I also stress that, in a co-operative programme such as APEID in which
two cycles of activities have already been completed, participating members should
not-lose sight of the basic principle and commitment of APEID, that is, APEID id
to stimulate and encourageé educational innovations linked to the problems of
national development in the Asia and Pacific region. All APEID plans and pro-
grammes should therefore correspond, supplement and complement the national
development plans of the Member States..

Dlstmguxshed participants, Ladies and Gentlemen, it will indeed be very
difficult to ascertain to what extent the national capability for educational innova-
non and for development <has been strengthened by the member countnes
and m—{Jdrlqng together, it is hoped that the Fxpenence& gained from reglonal
technical co-operation will help to, stimulate local initiatives and innovative pro-
jects and programmes in the member countries which will lead to the relevant and»
desirable changes in education, and pave the way for the improvement of the
quality of life of the people in our respective coantries.

v May I, on this note, declare the meeting open, and offer my very best

wishes for success in your deliberations,
Thaak you. w\ .

) Statement of Dr. Roy D. Morey
* Deputy’ Regional Representative, UNDP (THailand)

¥

Mr. Chairman,
Excellency Dr. Sippanonda Ketudat,

Minister of Educauon. _Royal Thai Government,
Dlstlnguished Delegates'and Participants, .

! Flrst of all I wish to convey Mr. Winston R. Prattley s (Regional Repre- ,

sentative) regret for his inability to participate at this function this mormng due
to prior commitments elsewhere. He has, hQwever, requested me to assure
Jou that he attaches gteat importance to this consultation and that he intends to
participate in person 2V the consideration of Agenda Item 3 covering the evaluative
review of APEID when it comes up for dl‘SCLISSlOD tomorrow morning,

- ' 4
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Annez II - Addresses at Wi¢ inaugural 8egsion

I wish to say that on behalf of UNDP.it is an honour and privilege for me to
participate at the inauguration session of APEID's Seventh Regional Consultation
Meeting. I am all the more pleased because this is the second time I have
represented UNDP at the Consultation Meeting, having participated at the Sixth
Meeting in Bangalore, India,in 1979, . '

UNDP is pleased to be associated with the Asiarf Programme of Educational
Innovation for Development and will continue to assist its activities into the third
cycle of UNDP assjstance. The modalities for such involvement have already been
diseussed betweefi Unesco and UNDP. I pelieve that distinguished delegates are
aware of the outcome of the Intergovernmental Meeting of Development Assistance
Co-ordinators in Asia and the Pacific which considered the UNDP Inter-Country

-- Programme for 1982-1986 at New Delhi, india, last February. I am aware of the
“fact that the ffamework of APEID's future operations, including anticipated UNDP's
support among other sources of financial assistance, is going to be a subject of
discussion by this meeting at some stage.,

Reiterating what I stated at the Bangalore meeting in 1979, I wish to say

that UNDP continues to view APEID as a concrete example of TCDC in action.
We have observed with satisfaction APEID's built-in mechanism designed to
Provide opportunities to the participating countries of the Asia and Pacific region
for sharing experiences=agd-co-operative actions through activities which are
jointly designéd, executed, supervised and evaluated by themselves. APEID's
catalytic role i8 certainly “in €6nSonance with UN development gfforts globally, and
the additional fact that the number of participating. countries is increasing, with

- the recent joining of the People ‘s Republic of China during the second cycle of the

. 'APEID project, is an indication that the project is well on course.

) I do not wish to turn this session into & mutual admiration occasion, but we
have had a happy experience so fat. However, as we approach the end of APEID's
second cycle, we need to take careful stock of our operations to enable us to
launch 1nto the third cycle in an appropriate manner. It is UNDP's hope that this
meeting will makeé an objective review of the project’s performance during the
second cycle in the light of its objectives, institutional mechanism, modes of
opera'tion,k prodécts and results, before making recommendations for the future.
Without attempting a perfectionist's approach, perhaps we can all dedicate our-
selves to ensuring that the impact of APEID's activities will be felt at the targeted
‘users -levels, thatyis, at the middle and grassroots leveld. Indeed, we have
recerved encouraging indications of achievements from the Associated Centres and
National Development Groups in the participating countries that APEID has per-
formed well in responding to the present and emerging needs of the member
countries. However, as longas we still feel there is a need for continuing the

swork of APEID, there is justification for Circumspection as we proceed.

Once again, Mr. Chairman, allow me to extend our sincere appreciation
- . for the opportunity to participate at this inaug.n:al‘sessiqn.\l wish you all success
in your deliberations. ‘ : .

W -
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ANNEX V

. Statement by Mr L‘Raja Roy Singh, Assistant Director-General
Unesco Regional Office for Education in Asia and the Pacific
- at the First Plenary Session on 1 June 1981 -

« ’ / . \
Mr. Chairman, . ) B
i : - .
I would like to thank you and the members of the Steéering Committee - the
five Vice-Chairmen and the Rapporteurs - for agreeing to adsume the responsibi-
lities bf conducting the Meeting. ’

The purpose of the statement I am going to make is a practical one - to
. introduce you to some of the documients that have been’prepared for this Meeting
. and to give you the background of the preparatory work which has been done for
this Meeting. - \ -

. By a happy coincidence, we are able to precisely mark the origin of this

: Programme - the Asian Programme of Educational Innovation for Development ;

* (APEID). I think in the morning, Professor Tajima said that it was eight years '
old. Now, asyou know, in the Asian tradition, the original thing is always
wrapped in ambiguity. We are never precise when a thing originated. It ig,only
when a thing ends that we are precise. This is where it ends. u

» It so happens that exactly ten yeai's ago, in June 1971, the idea of startiné .
. " a new regional mechanism for. cg-operation in education in Asia was fully |
- endorsed by the Ministers of Education of Asia at the Ministerial Conference held
in Singapore. In fact that Conference took place almost on the same dates as our
A ) present Meeting. It was from 31 May to 7 June 1971. We could therefore say that
Y APEID is celebrating its tenth anniversary to-day. . '

. The idea of a regional co-operation-mechanism was first mooted in 1970
when the Fifth Regional Conference of Asian National Commissions for Unesco,
. held in Teheran, requested the Director-General of Unesco to 'review, with the
help of Asian consultants, the emerging educational needs for the 1970s with a
. view to determining whether new patterns of collaboration are of interest to the
- , Member States, and what benefits might be realized by such coltaboration”. In
- .‘&rsuance of this recommendation of the National Commissions, the Director- .
) neral formed a panel of consultants from the Asian countries, and that panel
- ' * met in Chiang Mai in Thailand in February 1971, and came to the following
: conclusion: T T

"The major ‘thrust of Asian regional co-operation should be educational
development and innovation directed towards relevance for social and

\ 87 - .
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L & .
. economic development and reform. The regiodal co-operation would be
a means of pooling efforts, of sharing risks,” and of comparing informa-
tion on the effects of expérimentation. Thfoug‘h this procgss, national
. authorities will be supported in taking the bolder ,steps which educational
development needs o . )

The recommendatien of the Chiang Mai Seminar, or the panel, clearly

" identified educational innovation for development as the Mspiring thought for the
‘whole Programme, and this'has remained; all these ten years, that educational
innovation for development is the guiding principle. The Chiang Mai Seminar alsq
identified areas of priority concerns to the Member States. The common thread
which ran through the programmes selected was that of 'educational innovation
for development '@fThe highest importance was to be attached to the national
institutions which had already acquired a con81derable measure’ of strength, and
to the mobilization of their capabilities for regronal co-operation.

The ‘Singapore Ministerial Conference recommended to Unesco to launch
the Programme and a regional mechanism to support’and intepsify national efforts.
) The seventeenth session of Unesco-'s General Conference in 1972 aceepted this '
recommendation, and authorized the Director=-General to set up a resource base
axd nucleus for co-operative actions, now known as ACEID - the Asian Centre of

Educauonal Innovation for Development.

The title of APEID itself is indicative of its approach. It is not a search
for educational innovation per se, but for educational innovations linked to
national development efforts. Educational innovation is a means, a metho® even
a way of looking at things, but the things that are Iooked at and that are looked for
are more important. And that is what the founders of this Programme, I believe,
meant when they referred to educational innovation for development - for national
development.

. . : .o i
The principal characteristics of this Programme, as they have developed
through these years, are now well established. They have proved, may I venture
to say, their validity. They have also opened up new opportunities. First of all,

. as was mentioned in the morning by a number of speikers, the Prog,ramme is .

. jointly designed, executed, supervised and evaluated by the participating countries,
and we do not tire of repeating this in order to remind ourselves that this is where
the authority ‘of the Programme lies - the participatmg Member States. Sometimes
we may\l'orget where-authority lies, and therefore a certain amouht of repetitions
of this basic principle is probably not out of order. The other principle that seems

’ to have evolved and established itself is that the relationship between the partici-- &
pating Member States is not one of 'donors' and 'beneficiaries’, but is based on )
reciprocity, mutual learning and self-reliance. Everyone-has something to
receive-and everyone has something to contnbhte. It is in this spirit of partner- .
ship that the Asian Programme has been exploring the co-operative efforts among
countries - developed, developing and least developed countries - all of them are .
in a co-operative’ partnership. Each has something, to contribute, and each has

something to receive. .. s :

' . The focus of APEID is on building natjonal capabilitjes for designing and
introducing changes in the organization, strqcture, technology and the offerings
* . 88 "
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in the ledrning processes, the purposes of which are to improve these procgsses
as instruments for the advancement of societies and for promoting individual
fulfilment in accordance with the priorities that each Member State determines |,

for itself.’ : P N AR

APEID's objectives, priority concerns and directions are constantly
reviewed by the participating Member States at regional consultation meetings,

" of which the present is the seventh in the series. By so doing, APEID should have

the the flexibility to respond to the pressing issues and problgms_of the region,
APEID started with only eiéht countries and twelve Associated Centxes.

' After ten years of operation, it now has twenty-one member countxids and a

hundred Associated Centres. This itse}f is an indicator of the growing interest
the Member States are taking in the Programme and their increasing commitment
to regional co-operation. LT s :

" ¥ In the first cycle of APEID's operation, that is to say from 1974 to 1977,
the emphasis of its programme activities was on innovations in the major aspects
of edukation, such as new orientations and structures in education, marnagement
of educational innovation, curriculum development, educaﬁongl technology,
teacher training, and science education. In the second cycle covering the period
1978-1981, another dimension was added in the form of 'development themes'.
These were: (a) integrated rural development; (b) dévelopment of productive skills;
(c) universalization of education; (d) better health and nutrition; dnd'(e) national *
unity and international understanding and co-operation. This stressed education’s
contribution towards development. y

As you are all aware, one of the major tasks of the present Meeting is to
evaluate the second-cycle operation of APEID, " This is not the first time that a
full evaluation has been undertaken. In 1977, the first-cycle operation of APEID
was evaluated by the Member States. In addition, there have been periodic
tripartite reviews undertaken by the Member States, UNDP and Unesco. These
evaluations and reviews are significant in that they provide oppogtunities for the
Pregramme to adjust its focus and emphasis to respond quickly and gffectively
to the eme__rging}ﬁncems and needs of the Member States. .

t

The Programme ig ldrgely based onltwo types of activities, First, there -
are activities which are in the main carrieq out at the national level. Sych
specific activities are undertaken to enable a country to train personnel in a
national workshop, or to send the staff of a centre on an attachment programme
to work as a team member of staff of another centre, Second, there are activi-
ties which bring together educators from several countries to exchange their

.experiences and undertake co-operative actions and reflections in matters of

4 . Ty . .
common interest. The activities and the programme areas in which they eccur

- were identified by the previous Consultation Meetings on the consideration that

they should be focused on priorities, achieve\cc*centration and avoid dispersion
of effort anf resources. I think these may be kept in view both in the evaluation
‘of the second-cycle programme as well as preparing the third-cycle programme.

APEID is now in the last year of the second.cycle; next year, 1982, will
begin the third cycle of the Programme’. The present Regional Consultation

Meeting has therefore two very important tasks before it. First, it will review
’ 89
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. Consuftation Meeting. The Sixth Regignal Consultation Meeting recommended the

- by the Advisory Committee and was strongly supported. The report of the,

~

2
-

.developing and strengthening the country's capacity to analyse its own problems /.
-and find its own solutions. The experiences thus generated in such analysis will

g
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and evaluate APEID's work during the past three and a half years; and then

secondly, it will look to the future and determine the objectives of the Programmnie,
scope and design, omsntunonal framework, amj priority problem areas together . '
with the Work Plan for the next five years. *

The preparations for this Consultation Meeting had been in accord with the
basic principle of the widest participation of the countries in any activity that is gl
carried ouwt, and accordingly our consultations started'in the Sixth.Regional

establishment of the Study Group on thd Planning and Pxogrammmg of APEID's

Third’ Cycle. \'The Study Group met at Bangkok in April 1980, . Its report is

available to.you, giving the first approa 10 the varfbus aspects of programming °
for the third cycle, ’ E

N r o \
This report was submitted to the Adv1sory Gﬁmrmttee on Regional Co-
operation in Asia and the Pacffic. :This is an Advisory Committee established
under Unesco Statutes and is a permanent body which makes regular reviews of
Unesco's work in Asia and the Pacific. The Study-Group's report was examined,
Advisory Committee is also among your papers. At the same time this Office
requested each National Developmenr,Group and each Associated Centre to under+ *
take self-evaluation and evaluation of APEID's second cycle, %nd make sugge*ns
on what they would like APEID.to do in the third cycle..

I do not know of any other reglonal prégramme which has emerged w1th S0
detailed consultations with the countries - not only formally at regional meetings,
but individually with scholars and, institutions. New, the response from the
National Development Groups and Associated-Centres have been extremely
encouragmg .These detailed comments are available for you to refer to, but -
these have been summarized, and I car assure you that these have been summarized,
honestly in a document which is placed before you. The suggestions in the evafua—'
tions are very supportive and also constructively critical so that what we have here,
if I may say so, is a very objective assessment of what all of us have been doing.

* At the same time, the National Development Groups have been asked to indicate

what are thie projects that they would have in their respective countries in which
they could share their experiences with other countries in the region, and in their
replies, 161 projects had been cited. These are also listed in the summary that
is placed before you. All these responses are,in the document 'Review of the
Second Cycle of APEID (1978-1981).

’ The 1mportant cry{rlqn for evaluation'is the approach to regional pro-
gramming. In APEID, 'this emphasizes co-operative action among the Member
States directed to a problem which they perceive to have in common. The
important resource of such joint action is to be derived from the problem-solving
experienceés generated in the ¢ountries. This interaction will contribute to

/

* again be available as a resource for further interactions. The role of an inter=

nadonal organization is to facilitate such interactions, to strengthen the capabi-
lities of national and regional agencies for 4nalysis and invention, and to bring
the unique contribution of objectivity to bear on the analysis and invention process.
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The second task for you is to make your recommendations for the/programme
. ‘ of APEID in the third cycle covering the period 1982-1986. A great deal of consult-
o ation with the Member States and Adsociated Centres has taken place and the results
‘ “of these,cbnsultatiOns are available to you for your consideration. There is first
. ~ the Report of the Study Group which met in April 1980 and to which.I referred "
_— earlier. This Report was submitted to the First.Session of the Advisory' Committee
on Regional Co-opération in Education in Asia and the Pacific. We then consulted the
National Development Groups and Associated Centres.. Their suggestions and ’
. recommendations for the third cycle have been brought together in one dacument,
N In February this year UNDP convened 4t New ‘%mthergwemmental Meeting
' - of Development Assistance Co-ordinators in Asia and the Pacific- which examined ali -
the inter-country and régional programmes from the various development sectors
proposed for the third programming cycle. APEID was one of the programmes.so
considered and was endorsed in principle by the Intergovernmental Meeting.

i . “In considering the progranfme @r the third cycle, we have to.combine con- ’

) tinuity with change - continuity of experiences and practices which have proved

their validity; change so that the new problems arising and the new opportunities

that open may be fully responded to. I believe that it is in this spirit of continuity, ¢
and change that we should address ourselves to the third cytle of APEID.

In preparation for your Regional Co\sulmtion Meceting, some of the partici-
pants were invited by ACEID to come a few days in advance. I am most grateful
to them for responding to this invitation and making themselves into a Task Force
which has very carefully gone over this rather voluminous documentation, and
pyepared ! report on the main elements of APEID as a programme in the third
cyclé. The final conclusions and decisions on the various issues raised by the
. Task Force and the recommendations made by it are, of course, those of your .
"Meeting, but I would suggest that the Task Force Report and the sequence in which
\ the Task Force has considered the various issued might be accepted as a basis of
discussions in your Mee_ting). If this is so,” your Meeting will have a two-fold *task-
. in s0 far as the thigd programming cycle is'concerned. First it will have to make
A ‘ the final conclusions on the programme aread for WPEID's work in the third cycle..
T Together with this, your Meetingwill have to consider the institutional framework "
and the modes of operation. The second aspect of your task will be the prepara- )
tion of detailed Work Plans for each of the programme dreas, +For this purpose, ﬂk
you would no doubt wish to break into four or five working parties; but the point *
that I would like to make is‘that your Meeting's deliberations and its specific .
findings-of the two-fold task involved in the programming cycle of APEID will give
us the precise elements of the programme document as'the authoritative expression

. of your views, . \ '
’ ) * -

/ I would like to draw your attention to another document entitled '"Some -
I thoughts on the emphases of the third cycle of APEID " which is a compilation of -
e S papers contributed by individual scholars and workers in our APEID network.
The papers deal with some of the basic four issues that may arise for considera-
tion in your Meeting. They are in three groups, . One group concerns the
development of professional support services. Papers were contributed by -
y Mr. W. Streat, Director, Migrant and Multicultural Programmes, Schools o
Commission, lﬂxstralia, and Dr. Minda C. Sutaria, Director, Bureau‘o.f. Elementary

<
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_ Education, Philippines.. Another group is on expérimemal and developmentadl

- Noor, D1rector -General of Education, Malaysia. - s
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"research including evaluation, in which papers are presented by Prof. R.S., Adams,

Chalrma.n of the New Zealand Council for Educational ‘Research, Dr.'S.K. Mitra,

Director of'the National Council of Educational Research and Tralmng, India,

Dx. Yung Dug Lee, Professor of Education, Department of Bducauon, Seoul

National University, Republic of Korea, and Tan Sr1 Dato Hajl,Murad bin Mohammed
The third group is on enhancing the relevancg‘ﬂnd contribution of education

to the development sector,’ in which the papers are contributed by Dr. Chris Duke,

Directoy, Centre for Continuing Education, "Australian National University,

‘Dr.:D. F. Hernandezy Director, Science Education Cq.ntre, University of the

Philippines, Dr, T.C. Jain, Assistant Director-Gene:a’l Indian Council of

> Educatdonal R search India, and Dr. Udai Pareek Indian Institute of Management,

India. . (

I ould\jke to draw your attention to ‘these thought -provoking papers whicﬁ

-underlie many 3f the issues to be considered in practical details for the formula-

tion of the third cycle of APEID.

May I once again express to all-of you our profoundest thanks for your
support, co- operation and help. These, I know, are offered by each and everyone

v of you in the conviction that the education of our people in our respective countries

is a high calling for all of us.

4 -




ANNEX V1

Statement by Mr. Winston R. Prattley
UNDP Regional Representative (Thailand)

-° " on?2 June 1981 - !

Mr, Chairma.n,

The fact that the distinguished delegates get together every year for this
kind of consultation is indicative of the importance attached by the respect;ve
governments to this act1v1ty which is an excellent.example of the concept of TCDC
to which the project has given very tangible form. The UNDP commitment is )
clear. 1 would just like to emphasue. however, that we do all have to keepa *
very close track of the relevance and the effectiveness of our continuing involve-
ment in this work, ,if we are to maintain the kind of support which has been forth-
coming up to this point in time. The present international climate for develop-
ment agsistance and pledgmg for that purpose is not particularly encouraging.

The pendulum for the moment tends to swing towards bilateral activity. We have
our Governing Council assembling in New York this week ahd they are the people
who really decide the level of resources likely to be available to us in the forth-
corhing five years or so. UNDP is in a very unusual situation since we endeavour
to plan, as many Governments do, programmes which span a five-year period, .
both at the country and reglonal levels. On the other hand, however, our resources
are not guaranteed for a five-year period. We have indicative planhing figures
which in effect represent a five-ygar budget, but we have no commitment on. the
part of individual Member States that the funds will be forthcoming. The pledges
are made year by year, 80 UNDP has to make a projection and est1mate of the
probable level of funding. '\ ‘

The important thing we must bear in mind is our accountability to the donors
and this,like pledging, is an agnual responsibility. UNDP is aiming at a budget to
something in the order of US$300 million for the five years, 1982-1986, for
encouraging regional co-operation and development.in the Asia and Pacific region.

- $2 million dollars have been especially earmarked notionally for this particular
(APEID) activity. But this amount is notional. In order *to have a reasonable
guarantee of that, we have to indicate very clearly that wéare making effective
use of the allocations,and we have algo to demonstrate that this is regarded as an
activity which has priority concern in the eyes of the governments of this region.

The New Delhi Meeting of Government Co-ordinators represented'a new and ~
innovative apprpach on the part of UNDP, In New Delhi in February, it was the
first time that UNDP has gone to the governmenys on a collective regional basis to
say Is this really what you want and does the programme represent your priori-
ties?" Fortunately, the APEID activity falls within that priority sphere and has
been given in principle a further lease of life for a further five‘years. But
accountability remains the key to this. There will be a review of the inter-

" country programme in 1983 involving the governments of the regiOn, and there is
" 93 :
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* the annual pledging conference to which I referred to, which w.;ll decide the
annual level of resources. + So we must find the way of satisfying our various
donors that we are in the priority business insofar as your respective governments
are concerned. Secondly, we must provide clear evidence that the programme a
project is achieving the objectives which have been established. Ido notibelieve
that this is a very difficult task,buI want to emphamzeyhat the Administrator of
UNDP, Mr. Morse, is held strictly a.nckincreasmgl}f ac¢ountable by the donors and
the Governing Council of'UNDP, which is meeting in New York this week, who
demand -2 demonstration that the activities are ‘given relevant high priority by the
participating Governments. We must find the way of reporting back on this concern
effectively. Judging by the kind of documentation generated by thlS meeting and the
regional project itself,I think this can be achieved.

As the principal Project Representative for this particular &twlty, on
behalf of the Administrator, I too have to report back and assemble in the manner
that can be digested by our Governing Council, the materials that are necessary
to secure fu;ther support for this project. I presume it should not be too difficult
to satisfy Unesco becausé you are committed to a course which very much pleases’
Unesco. Do not take it for granted that it will he just as easy in the case of UNDP
which is concerned with the multi-facetted aspects of development and therefore
may decide ‘that energy or self-sufficiency in food production or the development
of natural resources or water or primary health,for example, deserve equ
concern. ' Fortunately, I think, this is the project which is centrally ide
with these various objectives. Without educatjon, you cannot effectivel pu;sue
these aspects of development;and from what I understand of the activity, it
. certainly oriented towards raising the awareness (*f the poor and less priviledged

\mhabltants of the rural community.

. It is a matter of encouragement to me that you are tackling these issues in

-~ Sucha professmnal way. We are de’llghted to obsgrve that the evaluation is the
main theme of this Meeting, whether or not UNDP wants to have a Tripartite
Review, although this is an obligatory process from our point of view. The fact
is that you are conducting the evaluation yourselves because you want to maintain
the quality, direction, relevance and purpose of the APEID activity. Se we are
talking very much the same la.nguage Jt may be necedsary for us to confonm
some of these evaluation procedures to the UNDP format, the type of thing that is
required by the Governing Council of UNDP. Ido not think that it will be too
difficult,and my colleagues in our Regional Office will continue to work closely
with Mr. Raja Roy Singh and Dr. Latif and his associates to that end. So, I want
you to regard us as your collaborators and continued supporters,but to bear very
much in mind that we have a direct accountability to our donors and that we must
setvice that accountability in a resémsible way if we are to ensure the coptinued
flow of funds.

Thank you, Mr. Chairman, for the opportunity to express the kind of
concern we in UNDP have for this.acvity. I wish you every success in your
deliberations. | -

¢
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APPENDIX .

0
L 4

" List of Innovative Projects of some of the Assoc1ated Centres for the period ~
1982-1986- ¢ ‘ . -

h .
>

' ¢ V L ] N *
Information given here pertains to the plans of about half of the 100 centres
associated with APEID in January 1981.

Title: Umversalizatlon of education: Access to educatlon at first level by both

formal and non-férmal meamns ”

Australia . *

1. Curric um Develooment Centre:

i) Thellanguage development programme
i) \The multicultural programme -
iii) Aboriginal education, programme .

iv) Development of core curriculum for Australian schools
- 2. SCM Commission: '

i) A major new national programme for school improvement
i) Muldculturalism appropriate to the national setting including strategies
and policies associated with the teaghm of commumty languages.

3. The South Austr’alian Department of Further f.ducation

-

- -

1) G((eneral ‘adult education e

Bangladesh
1. Bangladesh Academy for Rural Developrnent

3

i) Sabuj Sa.ngha Programme (progect on primary education for in-service
children) .
ii) Feeder school programme
iti) Youth development programme
*iv) Women 's development programme
v) Village child development programme

- ‘Inoia,

1. National Council of Educational Research and Training:

1) Pro;ect on minimum learning continuum .
ii) Development of alternative approaches to early chxldhood education
, ili) Low-cost multl-mesiia packages in early childhood,education
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‘Malaysia ' - :. o o
1. Educational Planning a.nd Research DlVlSlon)
i) Development o‘strategies on education for disadvantaged groups
| « 2. Curriculum Devel ment Centre: T
| . L . ‘ )
e . i) Development of primary education which strengthens thg acquisition of
N - basie skills in the 3 Rs )
. ' ii) Acquisition of basic concepts and skills in communication \

¢ i), Compensatory education for the deprived children
. _ iv) Development of genefalseducation at sec#idary level

4 ' \V) Improved proﬁciency in the national language and Enghsh *
. " Nepal o - T - ) .

¥, Nétional Curriculum, Textbook and Supervision Development Centre:

-

. 1) Universalization of education ° . - ) ' ) ’
i) Integrated-primary education ' > o
iii) Education for grated rural development

.

«® . Pakistan - .
1. Allama Igbal Open Univessity . ' ) B
i) Development of adylt functional education programmes | ’
ii) Creation of a wom

for women
;’ ‘. . \-, -
Papua New Guinea
1. Planning Services Divisiok: .
~ . i) Universal'primary education ’ ) e
) ii) Curriculum and guality of primary education .
‘ iiif) Expansion of secondary education programme .
’ . Philippines . ‘

1. Bureau of Elementary Education: -

i) Project PROCEED (Programme for COmprehenswe Elementﬁ‘ry . .
Education Developiment) ) ‘
“+ii) Project PRODED (Programme for Decéentralized Edqcauonal
Development) » ,
/i

-

Thailax;d. o : : .,
) " 1. Non-formal Educauon Development Diyis1on, Department of Non-formal
Education - ‘ - .
. ® g

i) Funct)onal literacy
» . ii) Functional education leven3-4 . .
iii) Education in the slum areas. ) k
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“ : ¥ Appendiz - List ¢f inmovative projects
.Title: Education for /gromog'on of scientific and technological competence and
’ ‘creativity ' .
Australia \) _ \ .
1. Curriculum Development Centre: C

i) The science/mathematics programme

2. ‘Schools Commission: !

' 1) Talented and gifted children

2

Ban esh

»

1. Bangladesh.Educational Equipment Development Bureau

.

i) Training of science teachers in the use and maintenance of ‘educational
equipment and materials

India
1. National Council of ‘EdUcational Research and Training PO
i) Education for promotion of scientific and technological competence and
creativity :
- ]
Malaysia - >
1. Educational Media Service ' -
v ~
i) Production and utilization of low-cost materials in teaching of science
and mathematics ‘ .
Pakistan } ) )
1. The National Educational Equif)?nen' Centre, Lahore e
i) Pro#uction of science teaching kits and other inexpensive equipment items
ii) Development of new science laboratories and mobile g¢ience laborato-
ries for rural areas :
iii) Hosting science fairs at provincial and national levels
Papua New Guinea -
1. Planning Services Division '
*i) Curriculim and qualfty of secondary education especially in the areas )
" of mathematics and science .
- . I3 ) ' -3 R Id
Philippines ’ i . !
’ 1. Science Education Centre .
, 1) Development of research (geared to the curriculum and learning and
cross-cultural aspects);development of mini-courges for teacher training’
ii) Use of mini-computers in teaching scieffe and mathematics
- 99
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Sri Lanka
1. CurriculumBéveIopment Centre

- i) Development of curricula reflecting new and non-traditional areas
. . . especially with respect to the environment and life skills.
ii) Integration of science and environmental studies with life skills in the
primary school curriculum

-

o Thailand ~ A

1. Institute for the Promotion of Teaching Science and Technology

= .- 1) Improvement of secondary school science and mathematics curriculum
: programmes, cohcerning their relevancy to real-life experiences in
- . particular - )
ii) Development and implementation of primary school science activities
. as part of the "Life Experience " subject ) .
! iii) Implementation and revision of basi¢ science and mathematics
curriculum programmes for vacational high school students
iv) Development and implementation of the environmental and nutritional
scienj:/e curriculum programmes )

-

\

. Title: Education and Work ' s \

Australia .
1.” The Seuth Australian Department of Further Educa{ion
i) Vocat?onal and technical education -
ii) Project on curriculum planning in electrical and electronic engineering

iii) Mechanical and/or automotive engingering
iv) Project on staff development in vocational and technical education

India
1. National Council of Educational Research and Training
e i) Development of souxce books for different areas of vocational educa-
tionyviz. agriculture, home-science, commerce, para-medical and
technical v
P ii) Studies to identify problems and isBues in votational education in mem-

ber countries, exchange of information and experiences in thj inter- .t
linkage between education and work ¢ »

iii) Development of guidelines for teaching methods in vocational education
and for preparing qualified people for all types of occupations necessary
for rural development

Malaysia '
1. Technical and Vocational Education Division

i) Preparation of manpower at craftsman and technician level through the
school system and technician institution level

100




. “™Papua New Guinea ) ‘

J Thailand

/

. w, ) _— Appendw ~"List of znnapatwe projects

- * Y ¥

ii)g Vocationalizatighof the upper secondary education system and the

reorientation offthe Curncula for vocational education
r

W
Nepal ) - . » "}
1. Research Ceantre for Educa‘fhpa‘l Innovation and Development, Tnbhuvan
Umver81ty

i) Vocationat and technical educanon
ii) Trade achoo} project

1. Planning Services Division .
i) Expansioq-df technical education

. ] . . ) ".

1. Curriculum Development Cent,) , )
i) Adaptauon of tecfmical educatlon more into the general education
curriculum at school evel “

ii) Development and design of materlals for the teaching of technical
and vocatiogal skills
{ii) Re-de81gnmg of the technical teacher education curricula

»

3

1. Non-formal’EEluc’ation Development Pivision, Department of Non-formal
Education

i

i) Educatfon or industnal v«orkers

Tltle Educatmn and Rural Developmen

y )

Bangladesh . . ' -,
Bangladesh Acad.emy for Rural Developmént '

i) Rural°health and nutrition education programme \
ii) Rural ‘academy and awareness programme
iii) Totalvillage development programme

Indig - , . .

1. National ‘Council ‘of Educational Research and Training ,

i) Population and family welfare education
3. National Insutute of Educational Planning and Adminlstrauon _

1) Rural development through-education <
3. Indian Council of Agm:ultural' Research ‘

L 20

i) Krisht Vigyan Kendras (Non-formal v ogocationﬂ training centres)
if) Effecﬂve way of non- formal educatiofl in rural areas .
- 101 .
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lapan ’~‘ . i

* 1, Obihiro University of Agriculture and Vetdrinary Medicine

|

\

|

! : | _

l i) Education for rural development '

’ \ ii) Researches or education for rurdl development
|

|

Nepal ’ 3 :
- ' . - ‘ .
- 1. National Curriculum, Textbook and Supervision Development Centre
N . “*'. 1) Education for integrated rural development -
Sri Lanka ‘l h “ N
’ I - . .

. 1. Curriculum Developmene Centre

. i) Co- curncular and out+of-school act1v1t1es pro;ect
. ’ ii) Non-formal education pro_yeét
-

Title: Education and urbdh development - N
)

‘ . Remark:
. . ———

Information was not éought from the countries about this area, as this was '
not one of the areas recommended by the APEID Study Group on Planning and

" ! Programming of the third cycle and endorsed by the First Session of the Advisory

- Committee on Regional Co-operation in Edut:ation N

-

Title Educational technology with s;ress on mass media and low-cost -

instructional materials - !
Bangladesh L . : . SN {
1. Bangladesh Educatlonal Equipment Development Bureau ~ -

. i) Design, development and production of educational equipment and
materials o A\
- ' ii) Distribution of educational equlpment and materials '
-’ -1iii) Improvisation of simple low-cost educational equipment and
- instructional materials* - .

1

-\x - . .

‘e

India
1. National Institute of Educational Planning and Administration

» i) Administrative aspects of curriculum development and
¢ educationdl technology

2.  Directorate of Adlilt Education
1) Designing of curricula add low-cost instructional materials
3. Indian Council gf Agriculturall Research

i) Effective way of non-formal education in xural areas -
102
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’

1. The Japan ouncil of Educational Technology Centres S

i) Utilization of mass-media, especially educational radio,

. ii) Development and utilization of low-cost simple teaching materials
; Malaysia . . -
: ' l.\@ucanona‘l Media Serylce . . . )

i) Development of State/District Media Centres
ii) Needs assessment, production and utilization of non-broadcast
\ video/audio programme
iii) Purchase and distribution of video cassette recorders to schools - S
N . iv) Setting-up of audioy/video cassette duplication '
. . T \\g\ Production and distribution of muiti-media learming packages
+ vi)\ In-depth evaluation of media utilization

“( Nepal . .
1. -Institute of Education, Tribfluvan University ‘
i) Radio education
ii) Development of low-cost materials

- - 4 { —_

= ’ —;.‘f

. Pakistan , {
, 1. The National Educational Equipment Cenire, Lahore
[ ] s >
i) Designing and developing prototypes of low-cost mobile-science labs,
inexpensive simple teacher emonstrgtions, experiments and working
N ) models in physics/chemistry/bielogy for classes IX-XII
- Sri Panka . : -
" - 1. Curriculum Development Gentre &
) 1
.

i) Project on learning and instructional aids .
ii) Educational technology with reference to utilization of video-technology

“Thailand ‘ /

;A

i) Training teachers and educational technology staff of all teachers
colleges in utilization, production and evaluation of instructional technology

1. Deparnn;nt of Teacher Education

2 .‘Jon-formal Education Development Division, Department of Non-formal
Education

i) The development of training materials and material production
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Title: Professiong] sdpport services and training of educational personnel

Bangladesh : ’
1. Dacca Teacher Training College’ -

\
i) Pre-service and in-service training for secondary school teachers *
ii) Preparation of teacher training materials such as teaching modules,
case studigs and other materials
iii) Professional training for faculty members with reference to school *
broadcasting and distance teaching, etc.
. -
India ' . . . .
1.. National Institute of Educational Plapning and Administration _ d
i) Development of training material for the training progtammes of
educational administration and supervision : _ . R
' 2. Directorate of Adult Education | .« - . .
i) Training of personnel and methodologies for programming for education s
7 ~ of special groups in rural and urban areas
lapan _ _
1. The Japan Counci] of Educationat Technology Centrés’ )
i) Improvement of teacher trammg through application of educauonal
technology . , ‘
Malaysia .
- ~ . ' < .
1. Teacher Training Division . ' . -
i) Improvement of procegures for student selection and staff recruitment
ii) Promotion of closer links between local universmes and teacher
training colleges ¥ . N
iii) Improvement of the pre-service teache training programme including
greater attention to facilities for moral and religious education,
remedial teachmg, multiple-class teachmg and educational guidance
. ) and counselling -
iv) Improvement of facilities for in-service education
! 2. Educational Media Service ' : , SR
N i) Media technelogy in teacher training ' 2
\ . ' . ’ Y
N -
. Nepal 1"} ‘ N S
i Institute of Education, Tribhuvan University - ! ' "
\‘\ i) Teachel'training for primary education , o
~ . ¢
( . *
- - 104 : » \
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*

1. Natidnal Research and Development Centre for Teacher Education

i) Teacher development with emphamion attitudes, mOtlvathnS, '
¢ esprit de corps, development of nationhood and social orientation

. ‘2. College of Educatlon, Umver31ty of the Philippines

" i) Research related to in-sService primary teacher education pr0gramme
** with the Division of Rizal .
i) Development of future-oriented research in teacher education

3. Office of Non-formal Education

i) Training and re-training of the peYsonnel engaged in non-fornal
education field

ii), Development of a core ot fugh level personnel at national, regional and
divisional levels '

+ Sti Lanka - 7
1. Curriculum Development Centre ,
i) Re-structuring the teacher education curriculum and methodologies,

pre-service and in-service,and the greater utilization of distance
education methodologies

Thailand

l. Department of Teacher Education . : > '

i) Reorganizing ¥ducational innovation and technology units of all teachers
colleges ‘

ii) Pro;iucmg instructional materials for teacher training programmes

2. Non-formal Education Development Division, Department of Non-formal
Education . .

»

i) On-going staff development
ii) Voluntary training
ili) The development of traiping content and methods
iv) Evaluation and follow-up of training for anticipatory planning

Title: Co-operative studies, reflection and research related to educational
development and future orientation ‘

.Sub-area: Culture and development

f

. - -
India . * ——

1. National Council of Educational Resée\rch and Training

1) Joint studies on the problems being faced by the young people in
different societies and exploration of avenues to help them find a way

of inner development and adjustment in the society; and
105 -
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/ i) Policy-oriented and development redsarch  °
.

.1. Teacher Training Division Ty ,

v e [ .
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ii) Joint studles‘to ascertain direction for the future development of human
mind and human society and plannmg educational programmes in keeping
with such envisaged development

Malaysia . : ¢
’ . : .
1. Curriculum Development Centre

i) Inculcation of'moral values and religious tgachfdg

Sub-area: Experimental reséarch and evaluation

¥

Bangladesh " ! . ‘ !

1. Bangladesh Bureau of Educational Tnformation and Statistics
i) Educational statistics l .

ii) Educational census - , N_J

iii) Data processing c . ’ : -

~

India

1. Technical Teachers' Training Institute, Madrag

i) mputer application in education »
ii)” Testing services including aptitude and attitude tests
iii) Some programmes in.media production, reprography, computer
# assisted, managed and monitored instructions
M gia '
\

"

2, Educatipnai Planning and Researeh Di‘v'ision
ii) Monitoring and evaluation -
iii) Educational management information

3. Examination Syndicate —m‘i .

i) Development and preparation of aptitude tests 5
ii) Development for formative tests )
iii) Research and developmeri'F f phase/performance tests

iv) Computerized item banking

v) Personnel development in measurement research methodology
- ™
4, ‘Curriculum Development Centre

i) Research into improvement)of teaching-learning process
Nepal ' .
1. Research Centre for Educational Innovation and Development, Tribhuvan

University ) .
i) Educational research ‘ , L

i) Promo;ion and improvement of capabilities for research and evaluation »_
Al . »
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1. 'Curriculum Development Centre

.
i) Development of evaluatton and guidance instrument (including research

- studies)
» ii) Enhancement of the delivéry cavacity of the school system through
‘ rationalization and clustering of schools and studies for ths improvement
of school practices . \
Thailand )

i Division of Educational Research, Office of the National Education Commission

* 1) School location planning . <

-area: Information and futures studies
* i T

: -~
Bangladesh : )
1. Bangladesh Bureau of Educational Information and Statistics
i) Project on information handling . ’ /
ii) Educational documentation ‘ ¥
India - " J

/ﬁ 1. Directorate of Adult Education . N
' 1) Techniques of evaluation and information base for extending documenta-
tion services 2 g
lapan
1. The Japan Council of Educational Technology Centres

’ i) Study of information processing on education including micrd-computers

Sri Lanka
1. CQurriculum Development Centre
" 1) Information and data gathering

. -

14 .
1. Division of Educational Research, Office of the National Education Commission
. 1) Information system planning ' . : ;

TR
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